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Discussion Series
The Artistic Perspective, hosted by Artistic Director Anita Stewart, is an opportunity for audience 
members to delve deeper into the themes of the show through conversation with special guests. 
A different scholar, visiting artist, playwright, or other expert will join the discussion each time. The 
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occurs at noon on the Tuesday after a show opens at the Portland Public Library’s Main Branch. 

Curtain Call discussions offer a rare opportunity for audience members to talk about the production 
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the process of rehearsing and producing the text to character development to issues raised by the 
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All discussions are free and open to the public.  Show attendance is not required.  
To subscribe to a discussion series performance, please call the Box Office at 207.774.0465.
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homophobia, and ageism.
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Letter From the Editors
Dear readers,

Welcome to the sixth issue of PlayNotes for the 2017-2018 season. We are so excited to be working at 
Portland Stage when The Niceties is about to grace our mainstage. We are all recent college graduates, 
have causes that we are passionate about, and have been in challenging situations like those that Zoe 
and Janine find themselves in in The Niceties. We are all invested in having the tough conversations 
that are brought up through the play, learning from people with different experiences from our own, and 
continuing discussions that are initiated on stage.

In The Niceties, Zoe and Janine address both their own personal biases and limitations as well as those of 
their institution. We, the writers of PlayNotes, want to do the same. The PlayNotes team found ourselves 
having many conversations about America’s youth and their tradition of activism (see pg. 26), alternative 
ways of looking at history (see pgs. 26 and 28), the importance of diverse voices (see pg. 33), and ways 
to address American injustices (see pg. 34).

We believe that these are important conversations to have, and we have been conscious of using our 
platforms as writers and editors to make sure these issues are addressed. However, while constructing this 
particular issue of PlayNotes, the editorial team has also been conscious of how our lived experiences both 
give us unique perspectives and limitations, particularly because we are all white. Both the experiences we 
have and have not had in our lives lead to us having a range of biases that we are working on addressing.

These biases are present at all levels in American society, our industry, and ourselves. We are working 
hard to address them through thinking critically about how they inform our engagement with our society 
and our art form. As you reflect on The Niceties, we encourage you to think about how biases affect you 
and your communities. Your race, gender identity, sexual orientation, age, ability, and socioeconomic 
status all impact the lens through which you view the world. How do these identities impact what you do 
and say? When might it be better to listen, instead? 

Engagement with these issues does not have to start or stop with this issue of PlayNotes. We have provided 
a variety of resources to learn even more, from learning how to be inclusive in your institution or industry 
(see pg. 32) to providing further resources to expand your knowledge on America’s history and how you 
can help shape its future (see pg. 44). 

What we love about the theater is that the power of the experience rests entirely in the audience. We invite 
you to use this issue of PlayNotes to prepare your entrance into the conversation we’re having at Portland 
Stage, and we hope that The Niceties sparks reactions, thoughts, and dialogue that help negotiate change 
in our community. Please join us in coming together to address personal biases and share hopes for the 
future: we are excited to see what you bring to the table.

Sincerely,

Katie BasKerville

Directing & Dramaturgy intern

nolan ellsworth

eDucation intern

celia watson

eDucation intern

clare mccormicK

Directing & Dramaturgy intern

Kayla minton Kaufman

Directing & Dramaturgy intern
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Focus Questions

Pre-Show Activities

1. How do you define activism? In what ways have you carried out activism in your community?

2. What role does race play in our society? 

3. How do you respond to an offensive comment made towards someone’s culture, religion, race, 
ability, or gender? How can you be an ally for other people? 

4. What is inclusivity? How can teachers and students work together to create an environment of inclusivity?

5. How do you encourage someone to consider a viewpoint different from their own?

1. Create three sections on a sheet of paper. In the first section, imagine that a friend has made a casual 
joke that you find offensive or insensitive, and write down steps you might take in response. In the second 
section, brainstorm ideas for responding if a person in a position of authority made such a joke. Finally, in 
the third section, write down steps for responding if you yourself made an insensitive joke.

2. Choose one of America’s Founding Fathers (Washington, Hamilton, Jefferson, Adams, etc.). Research 
their relationship with slavery. Did they own enslaved people? Did they speak out against slavery? Share 
your findings with the class.

3. Harry Washington, Oney “Ona” Judge, Christopher Sheels, and William “Billy” Lee were all at one time 
enslaved on George and Martha Washington’s plantation. Choose one of them, research his or her life 
story, and create a visual biography. Include any images, historical accounts, or archival information in 
your collage to share about the individual.

MonuMent coMMeMorating the Black aMericanS who died while 
enSlaved at Mount vernon, george waShington'S eState.

By nolan ellsworth & celia watson

By nolan ellsworth & celia watson



PortLaNd stage’s the Niceties

7PLayNotes

About the Play

In this riveting two-person drama, Zoe, a black 
student, and Janine, her white history professor, 
meet to discuss their differing views on Zoe’s paper, 
which challenges all preconceived notions about the 
causes of the American Revolution. Zoe, a college 
junior, is a political science major who wants to 
focus her career on social justice activism. A leader 
within her community and her friend group, she has 
serious ambitions about the change that she would 
like to see in the world. Janine’s course specifically 
deals with revolutions and their causes and 
consequences around the world. Highly respected 
amongst her colleagues and her students, her 
courses are sought after and lauded. She sees the 
importance and value in using primary sources and 
physical evidence to prove theses. Her influence 
extends far beyond the realm of academia; the 
US government regularly consults her on issues 
of national security in relation to international 
revolutionary movements. 

Between these women exists not only their 
divergent opinions on the American Revolution, 
but also a generational gap that is the source 
of conflict for many people in academic and 
professional settings: Baby Boomers vs. 
Millennials. Each group blames the other for 
this country’s tenuous situation politically and 

economically. Each generation has built such a 
strong case against the other that shifts all of the 
blame away from themselves. 

The sorts of resources that are read and valued 
by Zoe and Janine, as well as the specific 
circumstances that they have grown up with, 
lead them to draw different conclusions from 
the same data. This polite clash of ideas soon 
landslides into an explosive discussion of race, 
history, privilege, and social justice. Eleanor 
Burgess has written a play that makes the 
audience reflect on their own culpability within 
the circumstances of our modern world. The play 
raises the questions: How is history told? What 
can be done to achieve equality in academia? 
Which revolutionary tactics will we use to 
progress in America?

By Katie BasKerville

the nicetieS at the conteporarY aMerican theater FeStival, 2017.
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By Katie BasKerville

Katie Baskerville: What do you like about working 
at Portland Stage?

Eleanor Burgess: I’m thrilled to be doing this 
play at Portland Stage. I’m grateful to Anita for 
selecting it and to PS audience members for 
being into new plays. I think that taking in new 
and challenging and exciting art that’s in active 
conversation with the world we live in is an 
important element of a healthy society, and it’s 
amazing that PS and its whole staff are making 
that possible in this town and super cool that PS 
audiences are showing up for it. Plus I’m a New 
England girl through and through, so working 
here feels like being home, after the wilds of New 
York City. 

KB: The content of your plays seems to vary 
greatly, do you have a type of story that you like 
to tell?

EB: I always want to write about something new. 
I write as a way of understanding the world, so as 
soon as I’ve written about a topic, I want to write 
about something completely different. But I’ve 
noticed that I tend to be very interested in times 
when “good” or well-meaning people disagree. 
It’s one thing to tell a story about “these are the 
good guys and these are the bad guys and that’s 
why they’re fighting.” I’m much more interested in 
stories where people all think that they’re fighting 
for something important and worthwhile and 
righteous and they still can’t agree. 

A question that I get asked a lot about my plays 
is: Whose play is this? Who is the protagonist? 
And I think my plays rarely have an answer 
to that question, because life doesn’t have a 
protagonist. Life is just a bunch of people who all 
have valuable and valid things they are pursuing, 
and who also all have flaws and blind spots and 
selfishnesses, all colliding with one another. 
That tends to be the shape of my plays - there 
are many different people in them with different 
agendas, and who owns the story is actively up 
for debate, and that’s the whole point. My plays 
have literally taken place any time from 1000 
years in the future to 2000 years in the past, on 

every continent, about all kinds of topics, but still 
that’s always what I’m interested in.

KB: What is the role of diversity and inclusion in 
your plays?

EB: In the end you have to write whatever play 
idea has a hold of you, and you have to make 
the choices about the cast and the characters 
that suit that story and let you tell it well. So it can 
vary a lot. But I do think of theater as one of the 
most potent places to examine the lives we lead. 
And so my writing tends to reflect the world that I 
live in, which is a diverse place. I consider myself 
a very American playwright, and America is an 
incredibly diverse place. I’m often dissatisfied with 
the stories that I see presenting this incredibly 
limited view of American history, or contemporary 
American society. For me, in order to speak 
truthfully and meaningfully about the world we live 
in, you’re probably going to tell a diverse story. 
Then, even when it’s not central to the story, 
casting is one of the few places where I have 
any sort of meaningful impact in terms of who 
works in the American theater. It’s one of the few 
places where I have power. And for me, “Am I 
using that power to make sure that good jobs are 
going to all kinds of people from a lot of different 

eleanor BurgeSS.

Interview with the Playwright:
Eleanor Burgess
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backgrounds?” is certainly something that I think 
about. I think it’s just a part of my responsibility in 
the world.

KB: What was your inspiration for The Niceties?

EB: It’s funny because the original incident 
that inspired the play doesn’t have any direct 
relationship with the plot. But - I had the idea 
for The Niceties in the Fall of 2015 and started 
writing it in the Spring of 2016, at a time where 
there were a lot of protests happening on college 
campuses. One of them was at the college 
that I attended. I didn’t know at the time that I 
was researching a play, but I started reading 
obsessively about what was happening at my 
alma mater and what people were saying about 
it, and what my own friends were saying about 
their own time as students there and what current 
students were saying about their experiences. 

The thing that struck me was: What do you do 
with a place that some people loved, and some 
people were hurt by? What do you make of that? 
That was an issue for my college, but it’s also 
the dilemma of this country. What fascinated me 
about the conversations that I was hearing was 
how no one was willing to believe, or even hear, 
the concerns of the people on the other side of 
the debate from them. No one wanted to admit, 
either that there were things to love about the 
school, or that there were things to censure, no 
one wanted to admit that there’s any difficulty 
in navigating the rival concerns of free speech 
and students’ well-being. No one wants to admit 
that these are difficult questions - it’s so much 
easier to dismiss the people who disagree with 
you than to grapple with the gnarly reality that 
there are real concerns on both sides. And so I 
just witnessed so many failed conversations. I 
think that’s a lot of where the play came from. I 
witnessed and participated in dozens and dozens 
and dozens of failed conversations and I was 
really fascinated by why they were failing, and 
that’s what The Niceties grew out of.

KB: Why do you feel it’s important to tell this 
story now?

EB: We’re living this story now, as a country. 
We’re in the middle of a multi-directional, like 
360-million-direction conversation about what 
kind of country do we live in and what kind of 

country has it been and what kind of country 
should it be and who has been left out and  who 
needs to be heard and I think we are often 
navigating that conversation badly. It’s jarring - 
it’s not easy to face the possibility that parts of 
how you understand the world are wrong. It’s not 
easy to face the possibility that you’ve been part 
of something imperfect. It’s not easy to speak 
to people who disagree with you with patience 
or with optimism. It’s not easy to find common 
ground; it’s not easy to be asked to find common 
ground. It’s emotionally draining and intellectually 
demanding and very difficult to be part of those 
conversations because they so often go badly. 
And it hurts and it’s terrifying. And perhaps if we 
can watch other people have a conversation, 
we can have a chance to hear what they are 
saying at a time when we do not feel personally 
under attack. When we don’t personally have 
to respond. When we can just watch and the 
characters can have a conversation for us and we 
can just be there in the room and hear it and see 
how it goes see where it breaks down and where 
it thrives and take that into our lives.

What is wonderful about theater is the potential 
for catharsis. Actors and characters navigate 
pain so that perhaps we as people in the world 
don’t feel alone facing those things and are more 
prepared to face them. And I would love for this 
play to be a way to hear all of these things and 
face all of this pain that doesn’t put the burden 
on you or your friends or your colleagues, but 
lets you experiment with all of these ideas and 
feelings through this piece of fiction. And then 
you can sort of let that settle into your life and 
take it out into the world. I would like for the play 
to be that, and if this play can prepare us for 
difficult conversations, let us hear and process 
difficult things in a way that makes us ready for 
conversations that we need to have then I would 
be very, very pleased.
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Interview with the Director:
Megan Sandberg-Zakian

Katie Baskerville: What sort of plays and stories 
are you drawn to as a director?

Megan Sandberg-Zakian: I’m really drawn to 
stories that the playwright feels needs to be 
told. The genre or the subject matter is probably 
less important than the sense of trying to birth 
something that feels very important or very 
vital to a collaborator. In terms of new plays, I 
love to collaborate with writers who are working 
on a story that feels difficult to tell and needs 
a particular type of space to be held for it, a 
particular type of container—helping birth things 
that have not been previously welcomed into the 
world, that need special nurturing. And in terms 
of subject matter, I’m drawn to stories that are 
ultimately redemptive about the human spirit. 
Not because I necessarily think that that’s the 
way things are, but because I think that those 
are the kinds of stories that have resonated 
with me and helped me through dark times and 
transformed me, so I tend to gravitate towards 
putting those onstage. 

KB: What do you like about working at 
Portland Stage?

MSZ: One of the things I love most are institutions 
that care about new plays, and Portland Stage 
is so deeply that kind of institution—it’s really a 
pleasure and an honor to get to work on a new 
play in a place like this. I think that that’s partially 
how, if organizations are going to move towards 
inclusion and equity, to shift and make room for 
new ideas, this is how they’ll do it—by saying “we 
are interested in the stories that are being crafting 
here and now, what are the stories that people 
are trying to tell in this moment?”—I think that that 
can’t help but shape the institution.

KB: What is it like working with a playwright for 
a new play process? How is it different from 
working on a process when the playwright is not 
in the room?

MSZ: In all of my work, I get most excited about 
bringing something new into the world, so the 

experience of working on a new play and having 
the playwright in the room always has that energy 
of creating something, of something being born. 
On the other hand, working on a play that’s had 
a number of productions and doesn’t have the 
playwright in the room is also really exciting 
because it can mean that there’s already some 
learning that you can benefit from about what the 
play wants to be–you can have a better chance 
of knowing ahead of time what the biggest 
challenges are going to be and you can prepare 
for them. As opposed to working on a new play 
where it is very hard to prepare for anything 
and you just have to be really ready to roll with 
whatever happens!

I just did two plays that were new-ish plays that 
had a number of productions: The Royale by 
Marco Ramirez and Skeleton Crew by Dominique 
Morriseau. For both of those, I got to talk to the 
playwright in advance and ask, “What have the 
best productions of this play really sought to 

By Katie BasKerville

Megan SandBerg-Zakian.
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do?” “What are the challenges that people often 
run into?” and “What are the things that you’ve 
always wanted to see in a production of this play 
that haven’t ever quite happened?” So even if 
it’s not a new-new-new play, I still find enormous 
benefit in talking to the playwright. I think I’m 
unlikely to get as excited about a play where I 
can’t call up the playwright.

KB: What are your views on the importance of 
diversity and inclusion within the theater?

MSZ: The American theater, like all of our 
institutions, is an institution that is based in white 
supremacist, sexist, ableist, heteronormative 
culture, in all of these systems of power that 
make up the fabric of our world. As a woman, as 
a Middle Eastern woman, as a Jewish woman, 
as a queer woman, as a woman with an African-
American spouse, I have the choice of either 
trying to work in an American theater that doesn’t 
value me, or believe that it’s possible for us to try 
to shift the paradigm. I have chosen to believe 
that it’s possible to try to shift it. And if you get 
me on the right day, I believe that there are 
things that are really hopeful about how parts of 
our theater ecosystem are shifting. All the stuff 
around: Who has power and authority? Who is 
leading institutions? Whose stories are being 
told? Whose bodies are being seen? Where are 
the resources going, and who has access to 
them? You can ask these questions anywhere, in 
any part of society–and the American Theater is 
where I’m asking them. 

KB: How do you feel two-handers are different 
from other plays?

MSZ: I feel like a two-hander is probably the most 
exhausting kind of play for an actor. They are “on” 
100% of the time, but also having to respond to 
someone else. I find them to be the most difficult 
plays to direct. At the same time, if you get it right, 
they are possibly the most moving kind of play. 
At the end of the day it really is about one person 
trying to have a conversation with another person; 
looking into another person’s eyes and trying to 
figure out if we can actually exist on the same 
planet together. That’s what most two handers 
are–two people trying to figure out how to share 
space. Some of the most profound experiences 
of my career have been with two handers. Doing 
The Mountaintop, I remember feeling like there 

were times in rehearsal where I felt like I’m was 
in the room with King, in a conversation with him, 
and that was because that play is just two people 
talking in a room.

KB: What do you hope the audience will walk 
away with?

MSZ: I hope that audiences will have a container 
for some of those nagging questions that sit 
in the back of your mind but aren’t always 
easy to articulate or to access. That the play 
and the characters and the situation provide a 
reference point for us—so that next time we’re 
in a Facebook argument we can refer back to 
“Oh, that’s what Zoe meant!” or “Oh wow, that’s 
the same thing those women were discussing 
in that play!” And I hope that when that point of 
reference comes up that it’s a balanced point 
of reference. I’m quite sure that if we do our job 
right, that every audience member at some point 
will have a moment of resonating with Zoe and a 
moment of resonating with Janine. So that then 
when The Niceties comes back to them as they 
watch the news or talk to their niece or whatever, 
being able to refer to their internal experience of 
the play will balance out whatever is happening 
in the moment. For me, working on the play with 
Eleanor over the past few years, I have found it to 
have a balancing effect. I’ve had a lot of moments 
of “Oh, this totally reminds me of The Niceties 
which makes me realize that I can see the other 
side of this.”

chill BY eleanor BurgeSS, directed BY 
Megan SandBerg-Zakian.
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Interview with the Set Designer: Judy Gailen
Clare McCormick: How did you get your start as 
a designer? What made you want to pursue this 
line of work?

Judy Gailen: That’s a very long story, but it came 
after I went to 3 different art schools, worked 
as an animator, illustrator, graphic designer, 
puppeteer (my first designs were for puppets) 
and mime and circus performer. After being out 
of school for 10 years, I went to the Yale Drama 
School to study design!

CM: What were some of the first images coming 
to you after reading The Niceties?

JG: I saw a circle, much like a gladiator ring, 
or a boxing ring, which is square. I wasn’t sure 
which was better. At my first meeting with the 
director, she mentioned that it reminded her of 
gladiators! So that was the direction I took. I also 
envisioned very tall shelves full of books, and 
wanted to create a space that felt like a sort of 
cocoon for Janine, and that would maybe be a bit 
intimidating for Zoe.

CM: What does the process of designing a set for 
a play look like, from start to finish?

JG: I teach an entire class on that, so it might 
be hard to answer in a small space, but 
generally after the first read (which I do just 
as an audience member, reading the play for 
pleasure and first impressions), I will do some 
research and maybe some small sketches…I try 
not to go too far before I meet with the director 
to discuss the piece. After that meeting, we 
may have somewhat of a direction to go in, 
and if not, we will just keep talking about the 
play until we do. Then I will do more research, 
sketches, and start building a rough model. I 
don’t work on the computer much at this point 
in the process…I prefer to get my hands dirty. 
After that I just go back and forth between 
model, ground plans, research, and sketches 
until the set takes shape. In the end, I’ll have a 
finished model, drafting plates for the entire set, 
and paint elevations for every piece of scenery. 
Sometimes certain things will be left until load-
in and tech to figure out. I like to leave room for 
discoveries in the rehearsal room. Obviously you 

can’t do too much of that because of economics, 
but I like to give the director and actors some 
space to create their world, if at all possible.

JG: What are some of the challenges of designing 
a set for a single-location play, rather than a play 
that changes physical location with its scenes?

CM: That depends on the play. In this case, it 
was about creating a space that reflected the 
character who inhabited it (and maybe somehow 
intimidated the students who visited it). We 
wanted a realistic space…not an abstraction, but 
wanted it to have some sense of theatricality.  I 
guess the challenge here is really to create a 
space that is interesting enough that the audience 
can look at for the entire show, without distracting 
from the action that is taking place in it. It has to 
help focus the action.

CM: What is your favorite part about your design 
for The Niceties? 

JG: I will know better after I see it under lights. 
The most interesting part to me will be, I think, 
making the bookshelves glow. It somehow 
emphasizes the idea of Janine finding life in 
her books, and relating to them more than she 
possibly does her students.

By clare mccormicK

JudY gailen.
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Meet the Cast
Name: Alexis Green
Character: Zoe Reed
Alexis Green is originally from Phoenix, Arizona and is 
now based in Chicago. She earned her BA in Theatre 
Arts at Arizona State University and her MFA in Acting 
from Brown University/Trinity Rep. While at ASU, Alexis 
created, produced, and performed in The ASU Black 
Theatre Festival in 2013, which spanned over the 
month of February and featured over 50 artists from 
all over Arizona. While at Brown, Alexis co-founded 
the Brown/Trinity Student Resource Board. She also 
conceived and directed Alarum, a devised theatre 
piece that focused on coping with fear in the current 
climate of the world. Alexis is also a board member 
for Notch Theatre Company. Her most recent credits 
include: Vera in Seven Guitars (Black Theatre Troupe); 
Mother Henry in Blues For Mister Charlie (The Williams 
Project); Liz Morden in Our Country’s Good, and J.J. 
in From White Plains (Brown/Trinity); Mayella Ewell in 
To Kill A Mockingbird (Trinity Repertory Company); 
Lorenzo in Blues for Mister Charlie (Bread Loaf School 
of English); and Tituba in The Crucible (Brown/Trinity).

Name: Susan Knight
Character: Janine Bosko
Susan is thrilled to be back at Portland Stage where 
she previously appeared in Betrayal and Manifest. 
Some of her other favorite regional work includes 
Reckless (Hartford Stage, CT Critics Award Best 
Actress), The Mask of Moriarty (The Old Globe and 
Paper Mill Playhouse), Heidi in The Heidi Chronicles 
(Asolo, Critic’s Award Best Actress), Barbara in Major 
Barbara (The Hangar), A Christmas Carol (McCarter), 
Under Glass (Luna Stage).  Susan is especially proud 
to have appeared in the world premiere productions of 
July 7, 1994 by Donald Margulies, Tough Choices for 
the New Century by Jane Anderson and Marisol by 
Jose Rivera at ATL’s Humana Festival, The Scottish 
Play by Lee Blessing at LaJolla Playhouse and 
Subfertile by Tom Mardirosian at Playwright’s Horizons.  
Other NYC appearances include The House in Town 
(Lincoln Center), The Treatment and Titus Andronicus 

(Public), Once in a Lifetime (Atlantic), Sightseeing (Jose 
Quintero) and A Forest In Arden (NY Theatre Workshop).  

Her film and television work includes Not Fade Away, Law & Order: SVU (2 episodes), Law & Order, 
Fringe, Ed, Roseanne, Ally McBeal and the soon to be released Blame It On Toby. She has spent 
10 seasons at The O’Neill and received her MFA from the Yale School of Drama.  Susan is also an 
adjunct professor in the Theatre Department at Montclair State University. A proud member of Actor’s 
Equity for 29 years she would like to thank Tony, Connor and Grace for their love & support.
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Setting the Scene: 
Modern Context for 2016

By Katie BasKerville

In the years leading up to The Niceties, which begins 
in March 2016, the experience for black people 
in America became more and more dangerous. 
Homicide has been the number one cause of 
death among black men between the ages of 15 
and 34. According to the Malcolm X Grassroots 
Movement from 2012, a black person is killed by law 
enforcement, vigilantes, or security every 28 hours.

On August 9, 2014 Michael Brown, an unarmed black 
teenager, was shot and killed by police officer Darren 
Wilson in Ferguson, MO. The murder prompted 
protests in Ferguson that lasted for weeks. Protesters 
called for criminal justice reform and justice regarding 
Brown’s death. Zoe from The Niceties mentions that 
she was one of these protesters. Although the US 
Department of Justice found that there was inequitable 
racial bias in Ferguson, Wilson was not indicted. 
Brown’s death, along with the deaths of Walter Scott, 
Eric Garner, Freddie Gray, and many other unarmed 
black men, fueled a protest movement known as 
Black Lives Matter.

The phrase Black Lives Matter was first used on 
a wide scale in 2013 after the acquittal of George 
Zimmerman, a vigilante who fatally shot unarmed 
teenager Trayvon Martin. On July 13, 2015, 
Sandra Bland was found hanged in a jail cell in 
Walter County, TX, where she was being held 

following a traffic violation three days earlier. The 
police department ruled her death a suicide, but 
the public disputed this claim and further protests 
erupted. In December of 2015, a grand jury 
declined to indict the county sheriff and jail staff 
for felonies relating to Bland’s death. This injustice 
started the protest movement #SayHerName, and 
further mobilized the Black Lives Matter movement 
towards substantial institutional reform.

Across America, protests erupted throughout 
the academic arena, covering all areas of racial 
injustice from police brutality to microaggressions 
to trigger warnings (see p.# 42). According to 
a nationwide UCLA study, the percentage of 
students who said that there was a “very good 
chance” that they would protest rose from 5.6% in 
2014 to 8.5% in 2016. Among black students, the 
numbers rose from 10% to 16%. These are the 
highest numbers recorded since UCLA began the 
study in 1967. 

Students expressed their perspectives and opinions 
freely and were beginning to feel empowered to 
take on institutions that seemed impossible to 
challenge due to their wealth and influence. These 
protests were not only discussing broad issues; 
students also began to protest the presence 
of Confederate statues on their campuses and 

proteStorS carrY the iMageS oF Michael Brown, eric garner, and traYvon Martin (l-r). 
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buildings named for people who upheld white 
supremacist ideals, including US presidents. 
An African American protestor from Princeton 
University stated her reasons for protesting as:

I don’t think [racism] is just one or two evils. I 
don’t think it’s just a flaw, and I don’t think that 
you as a white person understand what it’s 
like to walk past a building or to be studying 
in a school or to have it on your diploma from 
a school that was built on the backs of and by 
your people. I don’t want to see that. I do not 
want to sit in Wilcox Hall and enjoy my meal 
and look at Woodrow Wilson, who would not 
have wanted me here.

Another spark for protest and conflict on campuses 
at this time was the 2016 presidential election. While 
many of these also included race as a motivating 
factor, some protests were staged by conservatives 
arguing that their opinions were not being heard 
adequately in their classrooms, which resulted in a 
dangerous divide which people did not communicate 
with each other. The instances of hate crimes on 
college campuses rose surrounding the election. For 
black Americans, no matter their political affiliation, 
it was easy to feel that no substantive change was 

being offered by the current climate.
Although her record on racial issues was 
problematic, many voters in the Democratic Party, 
specifically those over the age of 45, supported 
Hillary Clinton throughout the primaries. There was 
a significant amount of hope during her campaign 
that her presidency would be a continuation of 
Obama-era success and also a triumph in the view 
of finally having a female presidential candidate. 
Clinton was the most experientially qualified 
candidate in the history of the presidency; thus, 
many people viewed her as a shoo-in nominee, 
as well as a guaranteed win for the fall election 
because the Republican Party was extraordinarily 
stratified on the issues. At the time of Act 1, March 
2016, a clear front-runner had not been identified. 

The second act takes place after Donald Trump 
became the presumptive nominee for the 
Republican Party. Trump’s nomination significantly 
raised the stakes for the Democratic Party, which 
had become hopelessly divided in its own way. The 
party was divided between radicals, who wanted 
extreme change and reform, especially relating 
to healthcare, mass incarceration, and police 
reform, and moderates who wanted to appease 
potential Republicans who were displeased with the 
extremism of their own party.

proteStorS reMeMBering Sandra Bland.

donald truMp and hillarY clinton at their 
FirSt preSidential deBate. 

riot police protect conFederate Statue, 
charlotteville, va. 
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Zoe and Janine each are women of their time in many ways, and understanding the trajectory of the 
feminist movement in the US can help to contextualize what has brought these women to the opinions 
and perspectives that they have in The Niceties. The American feminist movement can be divided into 
four distinct waves.

First Wave 
The first wave took place in the late nineteenth 
and early twentieth centuries. In its early stages, 
the first wave feminist movement was co-
aligned with the abolitionist and temperance 
movements. The goal of this wave was the 
suffrage of women, or the right for women to 
vote. Famous suffragettes Susan B. Anthony and 
Alice Paul notoriously excluded women of color 
from the movement. For many women of color, 
it was hard to see the first wave of feminism as 
an era that fought for their freedoms. Others 
within the first wave, like Margaret Sanger, the 
founder of Planned Parenthood, were fighting 
less for suffrage and more for women’s access to 
contraception and comprehensive sex education. 

Second Wave
Janine developed her political perspective 
during the second wave of feminism, which 
lasted from the 1960s to the 1990s. It unfolded 
in the midst of the anti-war and the civil rights 
movements. Feminists reacted to being silenced 
by men within the Black Power and Vietnam 
Anti-War movements by creating women-only 
spaces and organizations. This movement was 
fighting toward an Equal Rights Amendment 
to the Constitution which would guarantee 
social equality regardless of sex. Women often 
organized and spread their ideology through 
“consciousness raising” groups that gave women 
space to share their discomforts and uncertainties 
with the then-current patriarchal situation. Betty 
Friedan kicked off this movement in the US with 
her book The Feminine Mystique. In this book, 
she declared that “the personal is political,” and 
encouraged women that their home issues were 
worth fighting for. Following the strike down of the 
Equal Rights Amendment, second-wave feminists 
began to shift their tactic to a more personal 
approach. Activism began fighting for the ability to 
exist within predominantly male spaces. (Several 
of the “first female ______” of this country 
across all fields were second-wave feminists.) 

The Many Waves of  Feminism
By Katie BasKerville

two aMerican FirSt-wave FeMiniStS. 

proteStor at preSident nixon’S inauguration. 

SupporterS oF the equal rightS aMendMent.
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While this movement was more diverse than 
the first wave, the mainstream movement of the 
National Organization of Women was focused 
predominantly on the voices of white, straight, 
middle-class women. This caused branches of 
the movement to work in isolation; the queer 
women formed female-only communes and the 
women of color formed the womanist movement. 
Roe v. Wade, which protected a woman’s right to 
privacy and made it legal for doctors to perform 
abortions, was a major victory of this era.

Third Wave
The third wave began in the mid-1990s. This 
movement fought back against the previous 
notion of “universal womanhood.” The third wave 
“grrl”s embraced sex positivity, broke boundaries, 
and didn’t identify with one unified platform. Grrl-
feminism was global, multicultural, and rejected 
simple answers. This generation of feminism 
also attempted to reclaim derogatory words. 
People tend to point to musical groups as being 
the purveyors of this type of feminism: from Riot 
Grrl bands like Bikini Kill to Girl Power groups 
like The Spice Girls, the ’90s saw a rise in female 
empowerment. These women truly believed that 
they could have it all.

Fourth Wave
Zoe began to form her political, ideological 
identity during the fourth wave of feminism. The 
fourth wave defines feminism not as equality 
for women, but equality for all genders. It is 
intersectional and appreciates that different 
individuals have unique experiences of 
oppression regarding a number of immutable 
characteristics. This wave is trans- and non-
binary inclusive, and it seeks to dismantle 
the patriarchal norms which oppress people 
of all genders. This new consciousness 
includes the complexities brought to the table 
regarding classism, racism, ableism, ageism, 
and homophobia. Fourth-wave feminists are 
especially critical of white feminism, which is 
a term used to describe feminists who ignore 
and/or diminish the experiences of women of 
color and lower-class women when discussing 
the impact of feminism. The most recent 
components of the fourth wave of feminism are 
the #metoo and #TimesUp movements fighting 
against sexual assault and harassment in the 
workplace and elsewhere. 

interSectional FeMiniSM art BY SalMon deSign.

the Spice girlS.

woManiSt activiStS.
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In The Niceties, Zoe and Janine discuss 
the nature of revolutions, what makes them 
moderate or radical, and how the presence 
of ethnic minority populations influences the 
nature of revolutions. Moderate revolutions are 
defined as those which focus primarily on legal 
reform. Conversely, radical revolutions cause a 
destruction of the old systems and change the 
day-to-day life of the inhabitants of the country it 
occurs within. In order to better understand the 
basics of the revolutions Zoe and Janine mention, 
here’s a brief walkthrough of the circumstances 
surrounding these revolutions. 

American Revolution

Lasting from 1775 to 1783, the American 
Revolution was fought between the thirteen 
North American British Colonies and Great 
Britain. Prior to the American Revolution, 
British Parliament had begun to increase 
taxes for colonists, and the colonists became 
increasingly infuriated because they did not 
have representation in Parliament with which to 
formally oppose the tax increases. Additionally, 
King George III began to shift how American 
colonists were tried for crimes, and whether or 
not they could vote. The result dealt primarily 
with constitutional reform, which is why the 
American Revolution is considered exclusively 
moderate. In the play, Zoe and Janine mention 
that there are a variety of reasons that the 
revolution remained moderate including: 
abundant land (which was stolen from the 
Native Americans), diversified economies, lack 

of communication technologies with which to 
organize large groups of people, absence of a 
famine, and finally, Zoe’s thesis, the existence 
of slavery. 

Chinese Revolution: Nationalists v. Mao Zedong

The civil war between the Nationalist Party, or 
Kuomintang (KMT), and the Chinese Communist 
Party (CCP) lasted  from 1921 to 1949. During 
WWII, the KMT became increasingly dictatorial, 
which made the government vulnerable to the 
CCP’s influence over oppressed communities. 
Ultimately, the CCP was victorious and founded 
the People’s Republic of China. This was a 
radical revolution because the daily life of the 
Chinese people changed drastically when the 
CCP redistributed wealth and land and became 
a Communist nation.

The leader of this revolution was Mao Zedong. 
During his rule, he was responsible for disastrous 
policies like the “Cultural Revolution,” which 
sought to restore traditional Chinese heritage 
by weeding out “non-Chinese” elements; this 
resulted in 1.5 million deaths. In addition to the 
general death and destruction caused by Mao’s 
leadership, genocide and terror was inflicted 
upon minority populations who lived at odds from 
the “Cultural Revolution” that Mao was striving 
for. One such group was the Uighurs, a Turkic 
and Muslim ethnic group who have been fighting 
with China for self-governance for more than 
400 years. Following the victory of the CCP, 
Mao Zedong mobilized troops to suppress the 

Revolutions: Radical and Moderate
By Katie BasKerville

waShington croSSing the delaware, BY eMManuel gottlieB leutZe, 1851. 
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Uighur people. Mosques were closed, Qurans 
were burned, and Uighur people were kidnapped 
by the government and sent to labor camps. 
This injustice has not ended against the Uighur 
people; according to an article from January 25, 
2018, China is holding at least 120,000 Uighurs 
in Mao-style “re-education” camps in response to 
Islamophobic sentiment across the nation.

Cuban Revolution

In 1959, Fidel Castro led a revolution in Cuba 
against dictator Fulgencio Batista, establishing 
Cuba as the first Communist nation in the 
Western Hemisphere. The Cuban Revolution was 
considered radical because Castro shifted the 
way of life for the nation to promote communist 
ideologies. Castro’s Cuba stifled economic and 
political freedoms, but saw a decrease in rates of 
illiteracy, improvements in public healthcare, and 
progress toward ending racism in Cuba. Prior to 
Castro’s assumption of power, Afro-Cubans had 
been disproportionately affected by the Batista 
regime, lacking access to medical care, social 
services, and educational opportunities, among 
other circumstances. Castro’s efforts had a 
measured impact on the lives of the Afro-Cubans, 
but he naïvely declared that racism had been 
eliminated three years into his rule and banned 
all further discussion on the matter, indicating 
that racism was a capitalist issue. It later became 
apparent that racism in Cuba had not been 
entirely eliminated, and was still present outside 
of the public eye.

French Revolution

The French Revolution lasted from 1789 until the 
late 1790s. In May 1789, the French government 
called a meeting of the French parliamentary 
body in order to discuss the financial crises 
that were facing the nation. This assembly was 
divided into three estates by class: the First 
Estate (clergy), the Second Estate (nobility), 
and the Third Estate (commoners). The First 
and Second Estates clashed time and again 
with the Third Estate because the Third Estate 
experienced widespread famine while the First 
and Second Estates lived lavishly. This famine 
caused the revolution to become radical. In 1793, 
Maximilien Robespierre was elected as the first 
deputy for Paris during the National Convention, 
which declared France to be a republic and 

called for the execution of the king. In addition 
to overthrowing the royals, Robespierre and the 
Committee of Public Safety (a subcommittee 
of the National Convention) instituted a “Reign 
of Terror” in which they murdered all those 
considered enemies to the revolution. Thousands 
were murdered in this endeavor, which lasted for 
ten months. The massive power and everyday 
life shifts that occurred following the Reign of 
Terror are why the revolution is considered 
radical. The French Revolution did not end until 
Napoleon Bonaparte seized control of the French 
government in a coup d’état in November 1799.

Guatemalan Revolution

From May to July of 1944, the Guatemalan 
people fought to end the dictatorship of Jorge 
Ubico. Ubico was an admirer of Adolf Hitler, 
and he ruled the Guatemalan government with 
aggressive policies and a strong secret police 
force. In June 1944, students at San Carlos 
University delivered an ultimatum to Ubico: if he 
did not make serious reforms to their university, 
they would strike. In response to the student 
threat, Ubico suspended the protections of the 
constitution for individual rights, including the 
right to assembly. Peaceful protests were met 
with massive military force, and the entirety of 
Guatemala City fought back. The government 
killed many of its own citizens before Ubico 
finally resigned. Following his resignation were 
the “Ten Years of Spring,” in which Guatemala 
had a representative democracy led by 

guateMalan citiZenS gather in 1944.
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President Jacobo Árbenz. The Guatemalan 
Revolution is regarded as a radical revolution 
because Árbenz instituted economic policies and 
land redistribution that led to a drastic change 
in the economic make-up of Guatemala. These 
changes were halted by a military coup d’état led 
by the United States; they claimed that Árbenz’s 
policies made him a Communist, and thus a 
threat to American prosperity.

Iranian Revolution

The Iranian Revolution occurred in February 
1979. This revolution, fought between society 
and the state, is often considered a deviant 
revolution because it did not have the most 
common elements of pre-revolutionary 
nations: defeat at war, financial crisis, peasant 
rebellion, or disgruntled military. Before the 
Iranian Revolution, the Pahlavi Dynasty was in 
control and represented 2,500 years of Persian 
monarchy in the region. The revolution is often 
referred to as the Islamic Revolution, because the 
Shah, or Persian monarch, was replaced by the 
Islamic Republic under Grand Ayatollah Ruhollah 
Khomeini. While this was a relatively non-violent 
revolution, it is considered a radical revolution 
due to the massive shift in national policy towards 
consolidation and religious homogeneity. 

The Kurdish people are a largely Sunni Muslim 
ethnic group with their own cultural identity 
who live predominantly in a contiguous region 
generally known as “Kurdistan,” which exists 
presently within the borders of Turkey, Iraq, Iran, 
Armenia, and Syria. The Pahlavi Dynasty was 
particularly violent toward the Kurds. This led to 
significant Kurdish support for regime change 
during the revolution. Unfortunately, Ayatollah 
Khomeini’s regime continued to dispute the 
cultural sovereignty of the Kurdish people and 
engaged in armed conflict with the group. The 
tension between the Iranian government and the 
Kurds still exists today. Beyond Iran, the Kurdish 
people have been one of the most persecuted 
minority populations within all of the nation states 
their population exists within. On March 12, 
2018, Syrian militiamen led an attack in Northern 
Syria and threatened to massacre the Kurdish 
population in Syria unless they converted to the 
extremism espoused by ISIS and al Qaeda.

Russian Revolution

Russia experienced a series of revolutions in the 
early 20th century. The first, the Revolution of 
1905, was stirred by the rapid industrialization of 
the nation. Due to worsening living conditions, 
workers began to protest the Russian government. 
This revolution concluded with Czar Nicholas II 
promising to work toward reform. This first portion of 
the Russian Revolution was considered moderate.

The radical Bolshevik Revolution came twelve 
years later, led by Vladimir Lenin. Lenin opposed 
the elitist bourgeois government, and sought to 
create a new government run by the working and 
peasant classes. In order to assert his communist 
ideology, he consolidated all land ownership and 
means of production to the central government and 
imprisoned political dissenters. Everything about the 
day-to-day life of Russian citizens changed, from 
where they were living to how they received their 
food. Lenin never fully redistributed the wealth and 
land equitably, maintaining favor for those who led 
the revolution. Eventually, Lenin imprisoned and 
killed people for speaking out against the injustices 
that existed within his own regime, including many 
who had previously supported him in the Bolshevik 
Revolution. One notable instance of this was the 
use of government military force at the Kronstadt 
Rebellion in 1921, which was led by the working 
class. The rebellion ended with approximately 10,000 
civilian casualties at the hand of the government.

iranian woMen aSSeMBle in 1979. 
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JANINE: Oh yes, asterisk asterisk asterisk. You can’t make an assertion today without adding four 
or five asterisks - you say ‘manual laborers had it rough in the 19th century’ and you have to add, 
asterisk, but not all laborers had the same experience, because of race, asterisk, and of course 
within each race people were treated differently based on gender, asterisk, none of which is meant 
to suggest any sort of endorsement of the gender binary, asterisk, meanwhile let’s not forget that 
any discussion of manual labor is inherently ableist, asterisk asterisk asterisk. I mean none of it’s 
wrong, but it’s a seriously inefficient way to discuss the working conditions of 19th century laborers.

In The Niceties, Zoe and Janine speak about 
or around many methods of systematic social 
oppression. These methods of oppression 
can be expressed in many different ways, 
from marginalization, to historical erasure, to 
exploitation, to violence. Here are some of 
the methods of oppression that are touched 
upon, based on definitions in the New Oxford 
American Dictionary:

Racism: prejudice, discrimination, stereotyping, 
or antagonism directed against someone of a 
different race based on the belief that one’s 
own race is superior, most often based in the 
ideas of white supremacy.

Sexism: prejudice, discrimination, stereotyping, 
or antagonism on the basis of sex or gender.

Transphobia: prejudice, discrimination, 
stereotyping, or antagonism against 
transgender people (people whose gender 
identity does not correspond with their sex 
assigned at birth)

Homophobia: prejudice, discrimination, 
stereotyping, or antagonism against people 
within the LGBT+ community.

Ableism: prejudice, discrimination, stereotyping, 
or antagonism towards people with disabilities.

Ageism: prejudice, discrimination, 
stereotyping, or antagonism towards people of 
a certain age group, primarily towards younger 
or elder people.

Classism: prejudice, discrimination, 
stereotyping, or antagonism of people 
belonging to a particular social class, primarily 
of lower class.

Methods of  Oppression
By Kayla m. Kaufman

All of these methods of oppression, among 
many others, are prevalent in the text and in 
today’s society, in complex and intersecting 
ways. Unfortunately, people are often 
discriminated against on many levels. Also, 
these methods of oppression come in a 
wide variety of forms. As is discussed in The 
Niceties, just because someone doesn’t clearly 
spell out that they hate people of a certain 
race, they can still be racist through many 
means, such as making microaggressions–
statements or actions that indirectly, subtly, or 
unintentionally discriminate. It is important to 
take stock of the way we treat those around us 
and what internalized methods of oppression 
we may hold inside of ourselves.

proteStorS at the woMen’S March in 
waShington, dc, 2017. 
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1. In addition to discussing African American history, The Niceties also mentions the lack of accurate 
history taught about Native Americans or Latinx populations. Do a research project on the history of Native 
Americans or Latinx people. What injustices have these groups faced over time and in recent decades?

2. Towards the end of The Niceties, Zoe and Janine discuss changes that could be made to their 
university, some of which they agree upon at first. Zoe proposes several projects, such as a student 
resource center with people of color staff members, equitable treatment and policing from the city, 
and a required course on critical race, gender, and class theories. Janine suggests divestment of 
school funds from oil companies and for-profit prisons. What are some ways you could imagine your 
community being more welcoming to people of color and ethically sound? What steps could you take to 
realize your ideas?

3. In small groups, discuss: what feelings were you left with at the end of this play? What questions did 
The Niceties raise for you? Did it make you reconsider a new perspective?

Post Show Activities
By nolan ellsworth & celia watson

Slogan oF Mexican pride: “long live the race.” Student activiStS deManding diveStMent.

lakota dancer little thunder proteStS outSide the white houSe. 
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Zoe and Janine’s interactions in The Niceties are conversations that happen every day in America: what 
each woman says about racial and gender-specific experiences in our country’s past and present strike 
true for many. However, their conversations and the resulting clashes do a lot to illustrate the divides that 
expressions of different thoughts and experiences can bring. When we discuss sensitive topics, without 
taking the time to think about the way we are speaking, we can often cause harm to another person, or 
contribute to broader societal structures that oppress people (see pg. 21). 

So, what do we do when we have these conversations, or when we hear people saying things that 
could potentially harm someone else? How do we approach others with our ideas, and how do we work 
towards listening to and respecting our peers’ voices, especially those voices that are suppressed in wider 
society? We invite you to break into groups and share your plans on how to tackle difficult conversations 
when they arise. 

You might sometimes hear a classmate say something that belittles someone else, due to the color of 
their skin, their sex or gender identity, or their sexual orientation. Sometimes, the person who says this 
belittling statement is an adult in a position of authority. 
o What steps do you take in these situations? 
o How do you respond? 

Sometimes when we hear or see oppressive behavior, it can be intimidating to approach the offending 
person directly. 
o What do you do when you don’t feel comfortable or safe in these situations?
o Who can you reach out to for help? 

A classroom should always be a welcoming space for you and your peers to share ideas. 
Sometimes, heated discussions or instances of racial, gender, or identity-based bias can make a 
classroom unwelcoming. 
o What can you do as a student to make your classroom a safe, collaborative space?
o What might be some good rules to establish to ensure the wellbeing of all students?

Social Justice Tactics in the Classroom
By clare mccormicK

a Student holdS a Sign reading “everY one BelongS here.” 
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Student activism has long been a part of 
responding to and shaping the culture of the US. 
In the past fifty years, the US has undergone vast 
changes that were shaped by activists, many 
of whom were young people. In today’s volatile 
political climate, students across the country are 
standing up to injustices around them, learning 
to raise their voices and speak up for the society 
they want to see. Zoe in The Niceties struggles 
with several issues that real-life college students 
are grappling with today, such as the treatment 
of minority students on campuses and the lack 
of diversity in predominantly white institutions. 
Recently there has been a particular rise in 
student activism on college campuses; however, 
high school students also play a large role in 
advocating for causes they care about and in 
bringing justice to society. We will look at a brief 
example of protests carried out by university or 
high school students from each decade from 
the Civil Rights Movement to today in order to 
understand the history of student activism leading 
up to The Niceties and beyond. 

1960s 
In Greensboro, North Carolina, four black North 
Carolina A&T State University students staged 
a sit-in at a “whites only” lunch counter at a 
Woolworth’s five-and-dime store in February 1960. 
For six months, more and more students would 
join the daily sit-in. This event, along with another 
sit-in in Nashville, Tennessee, brought about the 
formation of the Student Non-Violent Coordinating 
Committee (SNCC) in April 1960. Activist students 
from the sit-ins worked with Ella Baker of the 
Southern Christian Leadership Conference 
to create an organization that would organize 
peaceful protests led by young people against 
segregation and other issues involving racism. 
The SNCC was involved in the 1963 March on 
Washington, Freedom Rides, and other actions. 
They also continued sit-ins led by Morehouse 
College student Lonnie King Jr., who, along with 
students from other Atlanta, Georgia colleges, set 
up ten sit-ins across the city on March 15, 1960, 
in which 200 students participated. Eventually in 
1961, segregation in public areas was banned in 

Atlanta in part as a result of the economic stress 
created by the protests. 
 
1970s
The late 1960s and 1970s involved a famous 
and widespread student movement against 
the Vietnam War. One of the most significant 
protests of this time, against the US invasion 
of Cambodia, occurred at Kent State University 
in Ohio. On Friday, May 1, 1970, a vehicle 
got caught amidst students out on the street. 
Students, affected by the tense political climate, 
began reciting anti-war chants. Tear gas from 
the police forced the students back to campus. 
An approved rally the next day turned violent, 
and the local mayor called in the National Guard. 
At one point, unfortunately, the protests led to 
downtown rioting, and the burning of the roof of 
the campus ROTC (Reserve Officers’ Training 
Corps) building. James Rhodes, Ohio governor, 
denounced the students’ actions and announced 
a “state of emergency” and a ban of all protests. 
In response, one thousand students staged a sit-
in that night. When classes resumed on Monday, 
May 4, students were still shaken up by the ban 
and approximately one thousand assembled to 
taunt the National Guard, sometimes throwing 
tear gas canisters back at them. The National 
Guard moved atop a hill and fired gunshots, 
killing four students and wounding ten. This dark 
moment in American history drew attention to 
campus activists and the widespread movement 
they were creating. According to TIME Magazine, 
the effects of the Kent State protests were felt by 
441 universities and colleges, some of which shut 
down. Some anti-war actions at other schools 
included the removal of Nixon’s portrait at Duke 
Law School, and Yale students wearing suits 
instead of cap-and-gowns to donate fees towards 
anti-war politicians. 

1980s
Protests against the US involvement with other 
countries did not stop after the Vietnam War. In 
April 1985, students across the country organized 
a “day of action” against the investment of 
US companies in South Africa, where racist 

A History of  Student-Led Protests:
From Civil Rights to Today

By celia watson
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apartheid policies were practiced. Students 
advocated for the divestment of university funds. 
At University of California Berkeley, seven 
thousand protesters packed a gymnasium for a 
discussion about apartheid with university regents 
and the University of California president. The 
occupation of university buildings also occurred 
at Princeton, Boston College, Stanford, Harvard, 
and Colgate, with students at other schools 
carrying out campouts, sleep-ins, marches, 
rallies, and class boycotts. According to Bart 
Stratton, a representative of the UC Santa Cruz 
Student Divestment and Anti-Apartheid Coalition, 
approximately 73 schools across the US had 
taken action, and students at 60 other schools 
supported the movement against apartheid.  

1990s
As with other decades, 1990s saw college 
students advocating for a range of issues: 
women’s identity, gay rights and liberation, anti-
racism against African Americans, financial aid 
concerning Native Americans, and Chicano/a 
studies. At the University of California Los 
Angeles (UCLA), there was an interdepartmental 
program for Chicano/a Studies, yet its 
sustainability had been questioned year after 
year. In April 1993, Chancellor Charles Young 
denied a proposal from faculty to make the 
Chicano/a studies program into a department. 
Mexican American students advocated for a 
setting to learn about their history and culture, 
and to strengthen the connection with the city of 
Los Angeles, which held (at the time) the largest 
Mexican American population in the nation. 
Upon the Chancellor’s disapproval, several 
protests broke out among students, including 
a march, a sit-in, a rally, and a 14-day hunger 
strike. According to Robert Rhoads at UCLA, two 
years of student involvement to encourage the 
university to create the department culminated 
in the building of the César Chávez Center 
for Interdisciplinary Instruction in Chicana and 
Chicano Studies, approved by both the university 
administration and students. The Center was not 
an academic department, but it was able to hire 
its own faculty, which gave it similar departmental 
power. Students celebrated by waving Mexican 
flags and cheering “Chicano power!”

2000s
After the February 15, 2003, widespread global 
protest of the invasion of Iraq, students across 

the nation organized to protest the ensuing war. 
In 2007, students at University of California 
Berkeley and Sonoma State University organized 
rallies involving hundreds of students. In the 
same year, students from San Francisco State 
University and Lowell High School met at a 
military recruiting station to protest. More than 20 
campuses in the US were involved in an action 
initiated by University of California Santa Barbara 
students and sparked by the protest group 
World Can’t Wait. Columbia University saw the 
involvement of 400 students and teach-ins from 
some professors. On March 19, 2008, a number 
of Harvard University students and Boston 
residents marched to mark the fifth anniversary of 
the Iraq War.  

2010s
The 2010s saw a rise in student activism on 
issues of race, police brutality, immigration rights, 
and numerous other injustices, particularly around 
the 2016 election. This era has been influenced 
by movements such as Black Lives Matter, 
formed in 2013. Social media also has become a 
crucial component in raising awareness of issues 
and organizing protests. The presence of student 
activism is so strong that history is being made in 
real time, across the country. On March 14, 2018, 
thousands of students and educators across 
the country took part in the #Enough! National 
School Walkout to end gun violence, where they 
left their classrooms for 17 minutes to honor 
the 17 people killed in the shooting at Marjory 
Stoneman Douglas High School in Parkland, 
Florida, exactly one month prior. The walkout was 
organized by Women’s March Youth Empower, 
a group of young people in various US cities 
who established the inaugural Women’s March 
on January 21, 2017. Another widespread event 
included March for Our Lives on Saturday, March 
24, 2018, a march on Washington, D.C., led by 
the student survivors of the Parkland shooting. 
This event occurred alongside 763 associated 
worldwide protests at the press time. In addition, 
a second school walkout is planned for April 20, 
2018, 19 years after the shooting at Columbine 
High School. 
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In Eleanor Burgess’s The Niceties, student activist 
Zoe lays out her thesis for her American history 
research project: “The American Revolution 
was only possible because of the existence of 
slavery.” Her argument rests on the theory of 
racial and societal superiority, stemming from the 
questions of freedom and personhood that arose 
from America’s resistance to British tyranny. The 
ensuing war, which sought to determine whether 
white American men would have sovereignty over 
their own fates, would spark national debates on 
whether this sovereignty should or should not be 
extended to other oppressed American peoples. 

Throughout the early era of American history, 
and extending far past it, slavery was a common 
practice in each region of the country. However, 
before the Revolution, free black men had the 
right to vote. After America declared and won 
its independence, the country was left with an 
imbalance of oppression: English forces had 
absented themselves and their rule, and colonists 
stepped up and into the void that the English left. 
To fill the resulting power vacuum, many white 
Americans doubled down on their mistreatment of 
black Americans, with many states removing their 
right to vote. George Washington, the nation’s first 
president, was notorious for his inhumane treatment 
of black men and women: in 1796, after enslaved 
woman Oney Judge escaped from Washington’s 
Virginia household to freedom in New Hampshire, 
Washington issued a cash reward for her capture 
and return. When this failed to work, his family 
members organized an attempted kidnapping 
(which, fortunately, Oney thwarted.) 

These continued injustices and devastating 
mistreatments were present in every state, 
to varying degrees, in defiance of both black 
Americans’ basic human rights and black 
Americans’ involvement in and support of the 
American Revolution. While The Niceties’ Zoe 
is correct in her assessment that we do not 
have many primary sources that speak to these 
individuals’ experiences, we do know that they 
existed, and we have been able to glean parts 
of their experiences via contextual clues from 
documents and legal records of the era. 

We know that black individuals have resided in 
Maine since at least 1736, which is when records 
indicate that the first purchase of an unnamed 
enslaved person happened at a church in York. 
Since this time, black Mainers have maintained a 
presence in this state, fighting in America’s wars, 
working for abolition, and attaining education. 
John Brown Russwurm graduated from Bowdoin 
College in 1826, becoming the state’s first (and the 
nation’s third) black college graduate. 

Before the Revolution, and in its early years, 
Massachusetts and modern-day Maine represented 
epicenters of slavery in the northern regions of 
America: a 1754 census of these areas counted 
over 4,500 enslaved people, with white citizens of 
Boston holding one-third of these people. While 
many of these individuals were able to access 
freedom by conscription into the Continental Army, 
men who opposed the war or were not able to fight, 
and women who were forbidden from enlisting, 
had no means of seeking freedom other than 
the courts, where the odds were stacked against 
them. However, after the Revolution, black New 
Englanders used the rhetoric of the American 
Revolution when seeking their freedom, forcing 
lawmakers and the people who had purchased 
them to confront their own ideas about individual 
rights and freedom from oppression. 

Though the Revolution occurred between 1775 
and 1783, and the state Maine did not become 
independent from Massachusetts until 1820, we 
know from government records that approximately 
198 black men living in modern-day Maine enlisted 

Black New Englanders 
& the American Revolution

By clare mccormicK

the poet philliS wheatleY.
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in the Continental Army, the military force of the 
Thirteen Colonies led by George Washington. 
This is along with the 955 from Connecticut, 1,535 
from Massachusetts, 202 from New Hampshire, 
898 from Rhode Island, and 25 from Vermont. 
Historians estimate that there were roughly 9,000 
black Patriot soldiers, many enlisted in New 
England with the promise of freedom to those 
that served. During the war, about one-fifth of the 
Continental Army consisted of black soldiers.

In 1773, right before the formal beginning of 
the Revolution, an enslaved person known only 
as Felix petitioned the Massachusetts state 
government to obtain freedom. Felix’s case 
rested on the victories of those that came before 
him, including that of Adam. Adam was a black 
enslaved man who successfully sued Saffin, the 
man who had owned him, in 1701, claiming that 
Saffin had reneged on a promise to buy Adam’s 
freedom after an agreed-upon length of service. 
Felix’s case sparked much debate in Boston, with 
many circulating printed pamphlets, information, 
and opinions on the case. Black Bostonians 
rallied in Felix’s defense, publishing a collective, 
anonymous decrying of slavery in which they 
asserted “mere custom is the tyrant that keeps us 
in bondage,” flipping the language of this country’s 
white forefathers back onto them. 

Men like Felix and Adam were tapping into 
what civil rights activist and NAACP co-founder 
W.E.B. DuBois would later describe as “double-
consciousness”: this concept seeks to explain the 
internal conflict that comes with rationalizing one’s 
existence as someone who is American, with all 
associated rights and privileges, but who also is a 
black American, an identity that has been violently 
oppressed and devalued in this country’s history. 
DuBois’ summary of this feeling is as follows:

It is a peculiar sensation, this double-
consciousness, this sense of always looking 
at one’s self through the eyes of others, of 
measuring one’s soul by the tape of a world 
that looks on in amused contempt and pity. 
One ever feels his two-ness,—an American, 
a Negro; two souls, two thoughts, two 
unreconciled strivings; two warring ideals in 
one dark body, whose dogged strength alone 
keeps it from being torn asunder.

This practice of using language and rhetoric 
that grappled with black American’s double-

consciousness was employed by many, including 
the poet Phillis Wheatley, a freed, educated 
black woman living in Boston. Her poem, “To the 
Right Honourable William, Earl of Dartmouth,” 
spoke with a double-consciousness of the 
white Americans’ pursuit of freedom and their 
simultaneous oppression of non-white Americans, 
using the language and ideology of her oppressors 
against them in order to further her cause:

Should you, my lord, while you peruse my song,
Wonder from whence my love of Freedom sprung,
Whence flow these wishes for the common good,
By feeling hearts alone best understood,
I, young in life, by seeming cruel fate
Was snatch’d from Afric’s fancy’d happy seat:
What pangs excruciating must molest,
What sorrows labour in my parent’s breast?
Steel’d was that soul and by no misery mov’d
That from a father seiz’d his babe belov’d:
Such, such my case. And can I then but pray
Others may never feel tyrannic sway?

Felix eventually won his freedom, and many 
others followed in his footsteps: by the 
1790s, no enslaved people were listed on the 
Massachusetts census. However, while slavery 
was informally ended in this state by the end of 
the 1700s, it was not officially halted by specific 
legislation until the year 1865, nearly a century 
after the outbreak of the Revolution that sparked 
these New Englanders to fight for their freedom. 
While we do not have the luxury of preserved, 
primary documents from people like Felix and 
Adam, and all who came before and after them, 
it is vital to protect and study the sources we do 
have that reveal their lives to us. It is important 
to remember the work that they did to win their 
freedom, the strategies they used to make 
America question whom exactly the country was 
for, and how the same double-consciousness and 
dual experiences of freedom and oppression that 
they experienced are still present today.

peter SaleM, a MeMBer oF the continental arMY. 
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ZOE: You have a picture of George 
Washington on your walls. You have a picture 
of a racist criminal on your walls...

George Washington became an owner of 
enslaved people at age eleven. After his father 
died in 1743, young George inherited ten 
enslaved people along with the family farm. 
Fifty-six years later in 1799, Washington held 
317 people in bondage at Mount Vernon, his 
expansive Virginia plantation. He died that 
year, leaving behind a will that ensured the 
freedom of his enslaved people upon the 
death of his wife, Martha Washington. Martha, 
realizing that the vast majority of people at 
Mount Vernon now had a strong motive to end 
her life, decided to emancipate the enslaved 
individuals herself. However, 153 of those 
enslaved at Mount Vernon were part of a dower 
from Martha’s first husband, Daniel Parke 
Custis, and Martha was legally obligated to 
pass them on to Custis’s living grandchildren. 
Among the individuals who were not freed 
by the Washingtons was Christopher Sheels, 
who was present at Washington’s deathbed. 
Sheels was sent to work for one of Custis’s 
descendants, and no written record remains of 
his life after Mount Vernon. 

So many of our Founding Fathers follow 
this pattern: a show of inclination toward 
emancipation, yet also endorsing and benefiting 
from an institution of human exploitation. 
Thomas Jefferson once wrote, “The whole 
commerce between master and slave is a 
perpetual exercise of… the most unremitting 
despotism on the one part, and degrading 
submissions on the other.” (Not to mention, 
he famously wrote in the Declaration of 
Independence, “All men are created equal.”) 
Nevertheless, Jefferson held up to 223 
people in bondage at some points in his life 
at Monticello, a plantation that included a 
nail-making operation run by the enslaved. 
Meanwhile, Ben Franklin owned several 
enslaved individuals, yet referred to slavery 
as “an atrocious debasement of human 
nature.” Oliver Ellsworth, who helped write 
the Constitution, owned no slaves himself and 

asserted that “all good men wish the entire 
abolition of slavery, as soon as it can take 
place with safety to the public.” By contrast, 
Ellsworth voted against the abolition of the 
foreign slave trade. In short, the Founders 
displayed a striking contradiction between 
words and deeds, promoting an end to slavery 
while taking actions to perpetuate it.

These men helped write what is perhaps the 
most important document in the United States: 
the Constitution. Although it began with the 
famous words “We the People…”, the original 
form of the U.S. Constitution allowed for the 
continued subjugation of so many. Far from 
condemning slavery, the Founding Fathers 
sanctified it. Article I, Section 9 prohibited 
Congress from banning the “importation” of 
enslaved people before the year 1808, ensuring 
the survival of a legal slave trade for a further 
20 years. Additionally, the Constitution included 
the Fugitive Slave Clause, stating that a 
“person held to service or labor,” such as an 
enslaved person or an indentured servant, must 
be returned to their owner even if they have 
escaped over state lines.

The most prominent instance of Constitutional 
complicity with slavery occurs in the 
Enumeration Clause, which describes how 
representatives from each state are chosen 
based on population size. In counting 
population, the Clause states that enslaved 
people must be counted as three-fifths of a 
person. Northern states would have preferred 
that enslaved people not be counted at all, 
so that Southern states would have fewer 
representatives in Congress.

Ultimately, the Founders’ relationship is complex. 
While many of them spoke words of distaste for 
the institution, the laws they wrote and the lives 
they led tell a different story. It is our responsibility 
to remember the hypocrisy of the Founding 
Fathers alongside their great achievements.

The Founding Fathers & Slavery
By nolan ellsworth



the Niceties iN the cLassroom

29PLayNotes

The author Toni Morrison once spoke to her students on the concept of using their privilege to help other 
people, saying “[…] if you are free, you need to free somebody else. If you have some power, then your 
job is to empower somebody else.” The things that give us these senses of freedom and power in society 
can often be traced to the identities we embody: a person’s race, gender expression, sexuality, religious 
practices, and so many other lived experiences profoundly impact what we can do and say, and how others 
interpret these actions. What Toni Morrison and many other activists have been calling for is the practice 
of active, engaged allyship, particularly from white individuals. Allyship means not only calling yourself a 
supporter of social justice, but also backing your words with concrete actions to support the causes you 
believe in. Below are perspectives from two activists of color describing what allies can do to help:

How to Be an Ally
By clare mccormicK

Roxane Gay – professor, activist, and author known for her book, Bad Feminist.

Black people do not need allies. We need people to stand up and take on the 
problems borne of oppression as their own, without remove or distance. We need 
people to do this even if they cannot fully understand what it’s like to be oppressed 
for their race or ethnicity, gender, sexuality, ability, class, religion, or other marker 
of identity. We need people to use common sense to figure out how to participate 
in social justice.

Don’t tell us about your racist uncle or grandfather or sister or cousin. Don’t 
try to unburden yourself of guilt that isn’t yours to carry. Actively listen when 
marginalized people tell you about their oppression—don’t offer your pity (which 
only helps you) and don’t apologize. Listen and do your best to understand what 
it feels like to live with oppression as a constant. Speak up when you hear people 
making racist jokes. Speak up when you see injustice in action. Inform yourself 
about your local law enforcement and how they treat people of color. Vote. Take 
a stand instead of waiting for absolution from people of color. We don’t have that 
kind of time. We’re fighting for our lives.

Janet Mock – editor, educator, trans advocate, and author known for her memoir, 
Redefining Realness. 

So many people ask me what are some ways in which we can be better allies, 
ways in which we can be better comrades to, say, trans views, trans women 
of color, queer people of color: “How can we help?” And these questions often 
come from white cis people, whether they’re gay or straight. I think one of the 
greatest works that folks who have privilege can do is to use their voice and 
their resources to go and educate and get their people. I think there is this 
misconception that it’s the job of marginalized people to reach out to the other 
side and educate them about their experiences. What we kinda forget is that it’s 
labor and it takes away from marginalized people being able to work on their 
own liberation and organize themselves.

What we need to fill that gap is to have our comrades, our partners, our allies, go 
and reach across. They need to go to their kitchen table, their family reunions, 
their Thanksgiving and summer family getaways, and have those difficult 
conversations with the problematic uncle, with the father who is a conservative, 
with the well-meaning mother who’d never speak out on these issues even though 
she knows it’s the right thing to do. Sometimes it’s in these intimate spaces of your 
own family, your hometown, that some of the most radical work can happen.

roxane gaY.

Janet Mock.
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Ableism: A term used to describe discrimination in 
favor of able-bodied people.

Affirmative Action: A group of policies “in which an 
institution or organization actively engages in efforts 
to improve opportunities for historically excluded 
groups in American society” (The National Confer-
ence of State Legislatures).

Catherine the Great: (1729 - 1796) The Empress 
of Russia from 1762 to 1796 and was the nation’s 
longest-ruling female ruler. Catherine led repeated 
military campaigns against the Polish-Lithuanian 
Commonwealth in order to annex portions of the 
nation.

Gerrymandering: The practice of manipulating 
boundary lines of electoral districts to favor one 
group (often a political party).

Haitian Revolution: A successful anti-colonialism 
and anti-slavery uprising by self-liberated enslaved 
people from the French colony San Domingue. The 
Revolution was very violent and was fought between 
enslaved people, whites, free people of color, 
France, Spain, and Great Britain. The conclusion of 
the war led to the creation of the first independent 
black nation in the Western Hemisphere.

Howard Stern: (1954 - present) A TV personality and 
comedian with a reputation for “shocking” material. 
His material is infamous for misogyny and racism.

Josephine Baker: (1906 - 1975) An American-born 
entertainer, activist, and French resistance agent. 
She spent much of her life fighting abroad for the 
French resistance in World War II, and returned to 
the US to fight for the Civil Rights Movement in the 
’50s and ’60s. 

Latinx: A gender-neutral term used to describe in-
dividuals within the Latin American cultural or racial 
identity in lieu of the gendered Latino or Latina.

Mass Incarceration: The United States incarcerates 
more people than any other nation in the world. 
While the population of the United States makes up 
only 5% of the total global population, the popula-
tion of US prisoners makes up 25% of the global 
prison population. 

Mao Zedong: (1893 - 1976) A Chinese Communist 
revolutionary and the founder of the People’s Re-
public of China, often referred to as Chairman Mao. 

Microaggression: Everyday verbal and non-verbal 
communication (that may or may not be intentional) 
that targets a member of a marginalized group with 

Glossary
By Katie BasKerville, nolan ellsworth, & celia watson

JoSephine Baker.the haitian revolution.
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a negative, or even hostile, message.

Mike Brown: (1996 - 2014) An unarmed black 
teenager shot and killed by police officer Darren 
Wilson in Ferguson, MO, on August 9, 2014. His 
murder prompted protests in Ferguson that lasted 
for weeks.

Native American involvement in The Revolutionary 
War: At the beginning of the Revolutionary War, 
the patriots made a significant effort to convince 
the Native Americans to maintain a neutral stance. 
As the patriots gained further ground against the 
British, it became apparent to the native groups 
that neutrality was not in their best interest — an 
independent American nation would be more of a 
threat to their territory than a distant adversary in 
Europe. The Cherokee and Creek tribes provided 
crucial support to the British forces. The Iroquois 
Confederacy of Six Nations, which were previously 
united and neutral, were forced to disband and 
make individual alliances with the colonists and the 
English in the face of immense external pressures.

Sandra Day O’Connor: (1930 - Present) The first 
female justice on the Supreme Court of the United 

States.

Sindh Province: A region located in modern day 
Pakistan. Its capital is Karachi, the most populous 
metropolis in Pakistan.

Ta-Nehisi Coates: (1975 - Present) An award-
winning American author and MacArthur Fellow. 
Author of Between the World and Me, and a writer 
for The Atlantic, he is lauded as the “single best 
writer on the subject of race in the United States” 
by the National Observer. Most recently, he has 
been writing the Black Panther comic book series.

White Feminist: A term used to describe feminists 
who ignore and/or diminish the experiences of 
women of color and lower-class women when dis-
cussing the impact of feminism. 

native aMericanS Meet with BritiSh ForceS.

Michael Brown. ta-nehiSi coateS.
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Upon discussing Sandra Day O’Connor, Janine 
and Zoe have differing opinions on how she 
handled affirmative action:

JANINE: She supported affirmative action! I 
remember this, I lived through this, she
was a supporter of affirmative action.
ZOE: She reaffirmed the theory of affirmative 
action over and over again, but every
time an affirmative action policy came in front 
of her she struck it down.

A sensitive issue, affirmative action as a policy 
is talked about often in wide strokes without 
discussing its history and the difference it has 
made over time. Today, affirmative action, 
policies taken to protect and promote people 
disproportionately affected by discrimination, 
is widely misunderstood and criticized. Let’s 
look into the roots of affirmative action and 
where it stands today.

On March 6, 1961, President John F. Kennedy 
signed Executive Order 10925. The order began 
by acknowledging “discrimination because of race, 
creed, color, or national origin is contrary to the 
Constitutional principles and policies of the United 
States.” The order went on to set out practices to 
combat this discrimination, requiring government 
employers “not discriminate against any 
employee or applicant for employment because 
of race, creed, color, or national origin” and “take 
affirmative action to ensure that applicants are 
employed, and that employees are treated during 
employment, without regard to their race, creed, 
color, or national origin.” 

A few years following, the Civil Rights Act of 
1964 was established to completely outlaw 
discrimination based on race, color, religion, sex, 
or national origin in the United States. The act was 
specifically created to equalize opportunities for 
voter registration, school attendance, employment, 
and public accommodations. Later, President 
Lyndon B. Johnson signed Executive Order 11246 
and Executive Order 11375, which created a 
program to prohibit discrimination and added sex 
to the list of protected categories, respectively. 
Most recently, in 2003, the Supreme Court case 
of Grutter v. Bollinger allowed for admissions 
teams to consider race as a factor when admitting 

students to increase the presence of under-
represented races on college campuses.

Affirmative action is still in effect to compensate 
for disadvantages and discrimination (direct or 
indirect) that exist for women and people of color. 
As President Kennedy stated in Executive Order 
10925, “it is in the general interest and welfare of 
the United States to promote its economy, security, 
and national defense through the most efficient 
and effective utilization of all available manpower,” 
meaning if the pool of prospective students, for 
example, is restricted based on disadvantages 
or discrimination, admissions teams are unlikely 
to have the best pool to choose from. Therefore, 
admissions teams must not only take into account 
the disadvantages and discrimination those in 
their pool might face, but also actively reach out to 
people not present in their pool. 

One example of this affirmative action was 
developed by the National Football League, called 
the Rooney Rule. This rule requires teams to 
interview under-represented candidates for open 
positions, and leave such positions opened until 
those candidates are found. The NFL found that by 
simply making the effort to be more inclusive in the 
hiring process, far more minority candidates were 
hired and found success in those positions.

This kind of affirmative action is not exclusionary, 
as many opponents criticize; rather, affirmative 
action is inclusionary, actively seeking to include 
people who are likely to be overlooked otherwise. 
The idea is to make special efforts towards 
inclusion. With affirmative action, not only are 
more qualified candidates found to attend schools 
or join the workforce, for example, but a historically 
unequal playing field is (beginning to be) leveled.

Affirmative Action
By Kayla m. Kaufman
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What do Raj Koothrappali in The Big Bang Theory, 
Tom Haverford and Donna in Parks and Recreation, 
Stanley Hudson in The Office, and Winston Bishop 
in New Girl have in common? They are all token 
minority characters in predominantly white narratives.

As Janine says in The Niceties, “The term diversity 
is now suspicious because it can lead to tokenism.” 
This is indeed the case. Tokenism can be defined 
as “the practice of making only a perfunctory or 
symbolic effort to do a particular thing, especially 
by recruiting a small number of people from 
underrepresented groups in order to give the 
appearance of sexual or racial equality within a 
workforce.” Tokenism comes in many forms: from 
the token minority characters in predominantly 
white narratives (above), to grossly stereotypical 
writing of minority characters (see Gloria Pritchett 
in Modern Family, Apu in The Simpsons), to small 
roles with little to no plot importance, like a part-
time love interest (see Cho Chang in Harry Potter, 
Jacob in Grace and Frankie). Another example of 
tokenism from a broader view can be a newspaper 
only hiring writers of color for articles on race or 
a film production company producing one film a 
year that centers around women and only female-
identifying artists for that one film. Tokenism is 
easily visible outside of art, too: looking at a sea of 
white employees to find one employee of color on a 
tech website, to seeing only one female face on an 
executive board, to having only LGBT+ professors 
teaching in LGBT+ Studies programs in universities.

Often, institutions with predominantly white 
powers will see that token employee, character, or 
project and think that alone makes their institution 
more diverse. Though this (somewhat) offers 
the appearance of diversity, it does not achieve 
the goals of the movement towards diversity. 
Instead, this often puts unwanted pressure on that 
single employee, character, or project to “speak 
for” whatever group from which they are being 
tokenized. This forces people to speak only within 
these designated positions, often restricted by hiring 
powers who can only imagine them in those roles, 
and leaves them unable to explore other parts of 
their career. For example, an Islamic journalist may 
also want to write about sports or fashion, rather 
than focusing only on Muslim issues; a trans director 
may also want to direct a rom com or mystery rather 

than directing a gender identity drama. Tokenism 
usually means people in power want to put forth an 
appearance of being diverse without addressing 
structural barriers and prejudices they, their 
company, and their industry hold.

The movement for diversity is not about reaching 
certain quotas or being able to brag about diverse 
employee makeup. Its goals are to address 
historically homogeneous spaces that would benefit 
from a wide variety of voices, ideas, and strengths 
that cannot be found by drawing from the same 
people again and again. Not only does the diversity 
movement work to ensure equal opportunity for 
everyone, but it allows for a greater variety of talent 
to enter institutions. 

The goals of the movement toward diversity are 
reached through the practice of inclusion. Here are 
some ways to focus on inclusion instead of tokenism 
in diversity efforts:
o Address your own biases. Take time to seek out 
where you might hold biases and prejudices. Do 
you make the effort to include diverse voices in 
your media intake, social circles, and workplace 
or school? Do you surround yourself with people 
who are just like you or do you ensure diverse 
spaces in your life?
o Address biases and structural or systemic barriers 
within your institution and industry. Recognize, if 
you work somewhere that is not inclusive, where 
the problems lie within your institution and industry, 
and think about what you can do to address these 
problems. Can you talk with someone in power to 
see if changes can be made to make your institution 
more inclusive? Can you or your institution start a 
program to offer more entry positions to make your 
industry more inclusive?
o Hire a diversity coordinator. If you work at an 
institution or industry that is homogenous, this is an 
excellent step. Diversity coordinators can help with 
ensuring a diverse institution by curating inclusive 
institutional climates, programming cultural and 
identity awareness strategies, and ensuring inclusive 
practices in hiring processes.
o Employ the Rooney Rule, or something similar. 
As addressed in the Affirmative Action article, the 
Rooney Rule leaves positions open until a diverse 
pool of qualified candidates has been considered.

Diversity: Inclusion vs Tokenism
By Kayla m. Kaufman
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ZOE: What are you doing to promote equality?
Are you using the money you saved on 
your son’s tuition to fund a scholarship for a 
student of color?
Are you getting all your white friends together 
to call congressional representatives and 
demand criminal justice reform?

It is widely taught that the 13th Amendment 
ended slavery in the United States. Unfortunately, 
this is a mistruth. Because of a small clause in 
the amendment slavery is only partially outlawed–
“except as a punishment for crime whereof the 
party shall have been duly convicted.”  To be 
clear: people found to be criminals are able to be 
lawfully punished with slave labor.

Thus, soon after enslaved people were freed, 
many were arrested for petty crimes, such as 
loitering, and enslaved again. The prison industry 
expanded with this new exclusive power to use 
slave labor. Finding ways to dive right back into 
the systems of the country pre-13th Amendment, 
the industry leaned into the use of convict 
leasing, where convicts could be “leased” to 
private parties, like plantation owners. This made 
the prison industry profitable. Following this, the 
corrections system expanded with new legal 
ways to discriminate and continue segregation, 
using new methods to incarcerate, from the war 
on drugs to the “law and order” movement.

Today, about 2.2 million people are incarcerated 
in the United States. The US incarcerates 
25% of the world’s prison population, though 
the country holds only 5% of the total world 
population. According to Pew Research, 
though white people make up 64% of the US 
population, they are only 30% of the prison 
population; Hispanic people make up 16% of the 
US population, and they are 23% of the prison 
population; black people are 12% of the US 
population, yet 33% of the prison population. 

Today, there are more incarcerated black people 
than were enslaved in 1850.

Due to these historic and modern-day 
circumstances, there is a deep need for criminal 
justice reform. As stated by Ava Duvernay, the 
filmmaker of 13th, a documentary that takes 
a deep look into this, “There needs to be a 
complete overhaul [of the prison system] with 
dignity and humanity included in the plans.”

Criminal justice reform works to end mass 
incarceration and systematic racial discrimination 
that brings people into the system. This means 
revising policies that lead to incarcerating young 
people for minor crimes, improving the court 
system that leads to bias and discrimination 
of various sorts, and monitoring the impact of 
mass incarceration on vulnerable communities. 

There Is a Better Way: 
Criminal Justice Reform 101

By Kayla m. Kaufman

Still FroM 13th, 2016. tactical oFFicerS at Maine State priSon, 2015. 
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To this end, special attention is given to the fact 
that minorities, especially black men, are more 
likely to be stopped and searched by police and 
sentenced to longer prison terms.

Reformative justice work also looks to ensure, as 
Ms. Duvernay called for, “dignity and humanity” 
for imprisoned people, specifically through 
standards to which prisons must hold themselves. 
This ranges from necessary medical, mental 
health, educational, and rehabilitative services for 
prisoners to ending abuse and neglect, especially 
in the juvenile prison system. Reformative 
justice also works to ensure constitutional rights 
beyond freedom from slavery, like the right to 
vote, are ensured behind bars. Though these are 
constitutional rights, inhumane conditions are 
often the norm in prisons.

This reform also seeks to address what happens 
to people upon conclusion of their prison 
sentence. People who are released from prison 
often have huge barriers that prevent them from 
leading lives outside of their cell, from dealing 
with after-effects of inhumane handling while 
incarcerated through proper medical treatment 
to securing a place to live to finding employers 
who will hire those who have been incarcerated. 
For example, incarcerated women in Maryland 
are used as slave labor to sew American flags 
that are flown at state buildings, yet they cannot 
get jobs as sewers once they are released. 
Incarcerated women in California are used as 
slave labor to risk their lives fighting wildfires, yet 
they are unable to be hired as firefighters upon 
release. Due to these many barriers in rejoining 

society after imprisonment, many people return 
to prison. Reform targets issues that cause these 
societal difficulties and lead to re-imprisonment.

Pushing even further, criminal justice reform 
advocates work to envision a world where the 
entire prison system looks different. One primary 
movement is the restorative justice movement. 
As described by the Center for Justice & 
Reconciliation, restorative justice is “a theory of 
justice that emphasizes repairing the harm caused 
by criminal behavior.” They propose a cooperative 
process as an alternative to our current criminal 
justice system, in which restorative programs 
respond to crime by “identifying and taking steps 
to repair harm, involving all stakeholders, and 
transforming the traditional relationship between 
communities and their governments in responding 
to crime.” Other options include a reconsideration 
and expansion of probation, community correction 
centers, home confinement, community service, 
and in more specific cases, sex offender or 
substance abuse treatment.

For these and many other reasons, criminal 
justice reform is crucial to the United States. 
Indeed, prison reform will save taxpayer money, 
give courts more options to fairly serve justice, 
and reduce crime rates. (Forty percent of people 
leaving prison will reoffend and return to prison 
within three years; alternatives to prison are 
shown to be more likely to prevent reoffense.) 
But more importantly, it will work to ensure proper 
justice and humanity to all.

proteStorS advocating For criMinal JuStce reForM.
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JANINE: You know what really we should 
include, is – we demand that the endowment 
be ethically invested. Defund from... for-profit 
prisons, oil companies, 
Much as I hate to say so – billions of dollars 
can be a much more effective lever than 
political advocacy.
Other schools are doing it. I’ve been reading 
about it in the Chronicles of Higher Education.

In The Niceties, one of the issues Janine and Zoe 
agree to bring up to their institution is the question 
of ethical investment. As they say, “money 
talks”: it talks about where someone’s priorities 
lie, where their values are, and what they care 
about. Upon investigation, money can reveal a lot 
about organizations and institutions who invest 
in outside sources. For example, what would it 
mean to you if an organization was invested in 
the National Rifle Association? What would it 
mean if it were invested in coal or oil companies? 
The tobacco industry? Gambling corporations?

With roots in the 1980s, when students on 
college campuses demanded their universities to 
divest from companies that conducted business 
in South Africa to oppose apartheid (see pg. 
26), the divestment movement encourages 
organizations and institutions to be ethical when 
investing money. Divestment is one method for 
socially responsible investing: investing in ethical 
companies and refusing to invest in unethical 
companies, also known as negative screening.

To learn more about divestment, I reached out to 
my friend who is working hard at making change 
a reality at her institution. Emily Simso is the 
Responsible Investing (RI) Associate at Loyola 
Marymount University (LMU)’s Financial Offices. 
She advocated for fossil fuel divestment at the 
university as a student, and upon graduation, 
was hired to initiate RI within the endowment 
portfolio. In her work, she is the primary author 
of the Responsible Investing Policy for LMU, 
creator of LMU’s Responsible Investing Advisory 
Committee, and researcher of RI policies, 
primarily built upon the United Nations-supported 
Principles of Responsible Investing (PRI).

Kayla M. Kaufman: How did you first learn about 
divestment? What makes divestment important?

Emily Simso: I got involved in LMU’s divestment 
campaign through another student and close 
friend, Karina Alvarez. Divestment is just one 
strategy for RI, but what makes it unique is that 
it is one of the more well-known and more widely 
recognized options. What first attracted me to 
divestment was its potential political impact–while 
that is now coming into some question, we’re 
still seeing financial policies shifting because of 
the attention divestment groups such as 350.org 
bring to environmental issues and the impact the 
finance industry can have.

KMK:  How do you define responsible investing? 
Can you briefly define the UN Principles of 
Responsible Investing?

ES: Responsible investing is constantly shifting 
and there is a range of strategies to address 
concerns, divestment being only one of them. In 
my view, RI is using financial decisions to combat 
environmental, social, and governance (ESG) 

Divestment:
Ethical Economic Engagement

By Kayla m. Kaufman

eMilY SiMSo (leFt) and editor 
kaYla M. kauFMan (right).
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issues across your investment portfolio’s asset 
classes through appropriate techniques.

The Principles of Responsible Investing began 
in 2005, supported by the UN. It provides 
support, guidance, and resources for signatory 
organizations as they work through RI policy 
decisions and engage with ESG topics. The 
PRI hopes to unite and organize other RI 
organizations to create maximum global impact 
when working on ESG issues.

KMK: What does the process of divestment look 
like? What is your role in LMU’s process?

ES: Divestment varies depending on the type 
of organization–for education institutions, it 
typically means reallocating endowment assets 
into areas that serve your political and financial 
goals. For universities, divestment is generally 
a slow process, with some exceptions such as 
the University of Dayton. LMU is not currently 
divesting from any ESG-related areas, but it is 
instead focusing on RI and a more proactive 
approach. My role is to identify engagements 
LMU can join or actions that can be taken to 
further LMU’s mission and ESG targets. Since 
LMU only became a signatory to the PRI in July 
2017, we are still early-on in our RI process.

KMK: How can someone find out about what their 
university, or another institution or corporation, is 
invested in? What can they do about it?

ES: Some universities publish financial 
information on their websites, and most at least 
have their audited financial statements available. 
Most corporations are required to have this 
information public as well. If your institution in 
question is a signatory to any RI organizations, 
such as the PRI, there are also mandatory public 
reports available on the PRI website.

I highly encourage students to work with 
administration, faculty, and staff to discuss 
divestment and other RI options. In LMU’s case, 
we found a lot of traction by working with the 
Jesuit community and being open to dialogue with 
top leadership. Knowing the political landscape of 
the university is important, as this will determine 
what tactics will be most effective–if you don’t 
think your administration would respond well to 
a sit-in, for example, you may need to rethink 
your approach. Students, or other university 
stakeholders, should know how much influence 
they can have–your campaign doesn’t have to 
involve every student on campus to be effective, 
but instead a concentrated group of dedicated 
students can have a significant impact.

the un’S conFerence on pri. 
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ZOE: They are trying to avoid emotional trauma–
JANINE: Trauma? I am not torturing anyone, I 
am not a war zone. Your whole generation, you 
have this cult of fragility, with your–your trigger 
warnings and your safe spaces–
ZOE: It’s not being fragile it’s being like–aware–
JANINE: I may be behaving sub-optimally. I 
may be insensitive. Which is bad. But when
you throw around words like survive and trauma 
you invite people to belittle your cause.

So, is it a cult of fragility or is it being aware? What 
are trigger warnings really for? Who needs them? 
Who doesn’t? Let’s look at some arguments to 
understand what we’re discussing.

First, let’s understand the term “trigger warning.” 
The term “trigger” points to an experience that can 
provoke, or trigger, strong reactions that cause 
a person to re-experience a traumatic event to 
some extent. Though triggers are most commonly 
associated with people with Post-Traumatic Stress 
Disorder (PTSD), people who have experienced 
any kind of trauma can still have stressful reactions 
related to their past and therefore also have triggers. 
A “trigger warning” is a notice put in place for 
audiences to read before experiencing content of 
some sort, whether artistic or academic, which allows 
them to judge whether the content might be triggering 
for them. The idea behind having trigger warnings 
is to allow people who have experienced trauma-
related stress the opportunity to be aware of, or the 
opportunity to avoid, reminders of their experiences.

Some warnings are already given as standard, 
especially in theater: strobe lighting, fog, smoke, 
and gunshots are all given in advisory materials. 
Strobe lighting can cause seizures for people with 
epilepsy; fog and smoke can irritate people with 
asthma or allergies; and gunshots can trigger 
people with PTSD. (In Portland Stage’s production 
of Red Herring, you may have seen yellow signs 
posted that read: “PLEASE BE ADVISED: This 
show contains the use of gunshots.”) According to 
the Epilepsy Foundation of Michigan, approximately 
1% of Americans have epilepsy. According to 
the American Academy of Allergy Asthma & 

Immunology, approximately 8% of Americans 
have asthma. According to the US Department of 
Veterans Affairs’ National Center for PTSD, 7-8% of 
Americans have PTSD.

However, PTSD is not only triggered by 
gunshots. PTSD can also develop from traumatic 
experiences ranging from sexual assault to abuse 
to disasters and serious events of many sorts. The 
argument for trigger warnings is to accommodate 
those who suffer from PTSD on a wider scale than 
simply warning about gunshots. Since PTSD was 
originally only diagnosed in those with combat 
experience, it is understandable that gunshot 
warnings were one of the first accommodations 
offered by theaters. Now that research has shown 
that PTSD is caused by a variety of traumas, the 
call is to expand accommodations.

Yet, many arguments prevail against trigger warnings. 
Let’s address some of the most popular ones:

As Janine says, people asking for trigger warnings 
are too fragile. Trigger warnings coddle over-
sensitive audiences. Trigger warnings are not about 
accommodating “fragile” or “sensitive” people. 
Trigger warnings are for accommodating people 
who have been through severe trauma and are still 
dealing with the effects of that trauma.

There are no trigger warnings for life. People should 
experience art and academia as they experience 
life: things should be able to shock and upset. We 
can’t protect our audiences from the outside world, 
nor should we be expected to. This is absolutely 
true: there are no trigger warnings for life. However, 
if academics and artists can make a safer space 
for their audiences, is that not a worthy thing to try? 
If there is a possibility of allowing for someone to 
prepare themselves or take precautions against 
reliving traumatic experiences, a trigger warning is 
worth implementing.

Trigger warnings are like censorship: they suggest 
some topics are too provocative or explicit to be 
engaged with. They allow people to check out of 
the discussion and not engage. It is true that some 

Trigger Warnings:
Understanding the Argument

By Kayla m. Kaufman
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audience members may be off-put by the idea of 
certain content. On the other hand, some might feel 
more interested in engaging with more challenging 
content. At this point, organizations must weigh 
the possibility of potentially discouraging some 
audience members with the possibility of triggering 
people who have experienced trauma, and then 
decide which is more important.

Stories can be ruined by trigger warnings. If you 
know that x will happen, at some point, you will 
figure out how everything will end. Audiences 
across America watched Hamilton with great 
interest, watched the film Selma, and continue to 
engage with many stories based in history even 
though many had learned these stories in their 
US history classes already. If a play is done well, 
awareness of a plot point, or even knowledge of the 
whole story, will not ruin the production.

We can never list everything that might be a 
trigger; a smell, a song, a hairstyle could be a 
trigger. If you start, how can you know where to 
stop? There are no universal guidelines. Again, 
this is absolutely true: triggers can be small details 
from the traumatic incident that people cannot be 
expected to know. We can’t assume to know what 
will trigger any given person. However, knowing 
that one in three women in America will experience 
sexual assault, warning about sexual assault 
seems like a good choice. There are no universal 
guidelines for trigger warnings, but by taking the 
time to understand common causes of PTSD, 
watching for potential triggers can be easier. 
Indeed, trigger warnings cannot possibly list all 
potential triggers, but isn’t it worth trying?

Offering trigger warnings gives those affected 
an easy way out, and does not allow them to 
address their triggers and get help. They should 
be exposed to these things in order to sort out 
what they need to deal with. For some people 
with trauma, exposure therapy is important. As 
stated earlier, the outside world will certainly not 
provide them with trigger warnings and they will 
likely be triggered in their day-to-day life. But with 
our current health coverage industry, the ability to 
get help from a mental health provider to address 
PTSD is a privilege that many cannot afford. 
Both for those who can afford to get help and for 
those who don’t, the choice of how to cope with 
their mental health should be their own choice. 
For those who cannot yet cope with their triggers, 

they should indeed be offered an easy way out if 
that is what is needed to keep their mental health. 
They should be given the chance to make the best 
decision for themselves with information provided.

The availability of trigger warnings is a disability 
accommodation issue. Those who need trigger 
warnings are those who have gone through trauma 
of some sort, whether it is physical, mental, or 
emotional. Some people endure these traumas 
and may not have PTSD or be triggered, but 
there are people still coping with trauma who 
may need additional support. Just because it 
does not affect many people does not mean we 
should accommodate those whom it could affect. 
If we accommodate the 1% of the population with 
epilepsy, we should accommodate the 7-8% of the 
population with PTSD.

Both academics and artists have a responsibility 
to take care of their audiences, especially those 
who are paying to take a class or see a show. 
This means providing this information in an easily 
accessible manner. Many places claim to provide 
this information yet keep these warnings hidden, 
requiring audiences to do extra work to find the 
content notices. This is unfair for audiences who 
might not know where to find these warnings or 
not feel the need to check, based on assumptions 
that the content would not contain potentially 
triggering components. Keeping these warnings 
hidden can lead to relapses and chains of 
negative events for audience members.

Roxanne Gay, a feminist author who does not 
personally believe in trigger warnings though she 
herself has PTSD from past experiences of sexual 
assault, summed the issue up in the following:

I do recognize that in some spaces, we have 
to err on the side of safety or the illusion 
thereof. Trigger warnings aren’t meant for 
those of us who don’t believe in them, just 
like the Bible wasn’t written for atheists. 
Trigger warnings are designed for the people 
who need them, who need that safety. Those 
of us who do not believe should have little 
say in the matter. We can neither presume 
nor judge what others might feel the need to 
be protected from.

Perhaps trigger warnings are an imperfect 
approach. But should we risk retraumatizing 
audiences for the sake of art or academia?
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College campuses are traditionally spaces that 
encourage independent thought, broadening 
of one’s horizons, and the chance to be 
introduced to and challenged by perspectives 
that are different than your own. The 
populations that attend American colleges 
and universities can vary greatly in size, 
gender parity, diversity in race, and other lived 
experiences, with each student bringing unique 
reflections on how their life and its different 
facets inform their social and political beliefs. 

These wide-ranging perspectives, and the 
conversations that they spark, can sometimes 
lead to heated debate on campus. This is 
because, when a wide group of people with 
varying beliefs come together, strong opinions 
can clash, causing friction between individuals 
from different schools of thought and resulting in 
protests that sometimes turn violent.

Something that we’ve seen frequently in the 
news, especially since the 2016 presidential 
election, is a lot of coverage about making 
space for both liberal and conservative voices 
on college campuses. Students that identify as 
Republican or right-leaning have expressed that 
their opinions are not valued or tolerated by their 
peers or professors. Right-leaning students often 
point towards what they believe are soundly-
researched facts, statistics, and data when 
speaking about their views, and assert that the 
things they believe are not necessarily personal 
attacks against anyone. Conversely, left-leaning 
or Democratic students across the country have 
interpreted their less-liberal peers’ beliefs as 
harmful against marginalized people, pointing 
to biases against women, people of color, and 
LGBTQ people in conservative media sources. 
Left-leaning students have been protesting 
conservative voices on campuses, and strongly 
resisting when conservative guests are paid to 
speak at their schools. 

These ideological conflicts have resulted in many 
clashes, often with drastic aftermaths. In October 
2017, white supremacist Richard Spencer 
attempted to speak at the University of Florida, 
in his first public appearance since the alt-right 
Charlottesville rally in August that resulted in 
the death of Heather Heyer. His presence was 
widely, but peacefully, protested; however, three 
of Richard Spencer’s supporters in attendance 
were charged with attempted homicide after firing 
a gun in the direction of the peaceful protestors. 

In 2017, Breitbart News editor and anti-
Islam, anti-feminist activist Milo Yiannopoulos 
embarked on a tour of British and American 
college campuses, with the intent of speaking 
on his political and societal viewpoints. During 
a February visit to UC Berkeley, over 1,500 
protestors preemptively gathered on campus to 
block him from speaking. The gathering quickly 
turned violent, with agitators throwing rocks and 
fireworks, pepper-spraying people giving live 
interviews on the news, and employing the use of 
gasoline bombs, which subsequently started fires. 

The First Amendment &
Its Role on College Campuses

By clare mccormicK

FloridianS proteSt richard Spencer, 2017.
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UC Berkeley estimated $100,000 in damage, 
and President Trump criticized the protestors’ 
violence, and the university, for failing to support 
Yiannopoulos’s freedom of speech and his right 
to speak on campus. 

President Trump’s tweets about the UC Berkeley 
protests referenced the Bill of Rights, which 
is comprised of the first ten amendments to 
the US Constitution. The purpose of the Bill of 
Rights, introduced to the Constitution in 1791, 
was to clarify and establish personal freedoms 
and to limit the government’s power to interfere 
with them. The First Amendment encompasses 
Americans’ rights to petition the government, 
practice (or not practice) the religion of their 
choice, assemble peacefully, have freedom of 
the press, and speak freely. Freedom of speech 
is an important right to have, and it justly defends 
America’s citizens from the government punishing 
or suppressing them for having opinions that 
counter official American policy. This freedom 
extends to what is referred to as “symbolic 
speech” as well. Because of this freedom, we 

are allowed to symbolically show what we think 
and feel, without government infringement. For 
example, in 1969, the Supreme Court extended 
the rights of free speech to students in school, 
after ruling that an Iowa school had unjustly 
punished its students for wearing black armbands 
to protest the Vietnam War.  

However, freedom of speech does not protect 
you from the ramifications of what you say or 
display. An individual has the right to declare 
opinions against women, people of color, 
LGBTQ individuals, or any group. An individual 
does not have the right to expect others to 
accept their ideas. Individuals opposed to 
such expressions of hatred have the freedom 
to speak against them. It is also important to 
remember that, while the Supreme Court does 
not have explicit clauses that exempt hate 
speech from the protection of this amendment, 
the Court maintains that speech intended to lead 
to or incite violence is not protected. 

StudentS partake in uc BerkeleY’S 
Free Speech MoveMent rallY, 1964. 
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This section is dedicated to taking the issues we 
discuss in PlayNotes and giving an easy way for 
our readers to connect to those issues. 

Are you or a loved one affected by one of 
the issues we discussed? Reach out to 
these resources for support. Want to make a 
difference in how these issues are handled in our 
community? Reach out to these resources to find 
advocacy and volunteer opportunities or donate 
towards their causes.

Diversity and Multiculturalism in Maine

Portland Culture Exchange
“We are building our identity as a city of cultures 
come together. We’re sharing art, music, dance, 
language, and cooking to learn more about 
each other and create a future of Portland that 
incorporates all of our vast worldly wisdom.”
https://www.facebook.com/pg/portlandculture

Theatre Ensemble of Color
“Theater Ensemble of Color strives to improve 
inclusion and strengthen culture within our 
communities through education, social activism, 
and the arts.”
http://teoc-maine.weebly.com/

For Us, By Us
“Here in Maine, PoC (people of color) have been 
facing increased harassment and violence, on 
the streets and in our schools. It has become 
clear that PoC in southern Maine need resources 
and safe spaces to organize ourselves, heal 
ourselves, and to create.”
https://fubufund.org/

LGBTQ+ Resources

Equality Maine
“EqualityMaine is Maine’s oldest and largest 
lesbian, gay, bisexual and transgender (LGBT) 
political advocacy organization.”
http://equalitymaine.org

Portland Outright - Maine
“Building the power of LGBTQ+ young people in 
Southern Maine.”
http://portlandoutright.com

Parents and Family/Friends of Lesbians and Gays 
(PFLAG)
“PFLAG Portland, Maine offers compassionate 
peer support to the parents, families and friends 
of, and including, LGBTQ individuals through 
group discussion, education, advocacy and 
creating connections to community resources.”
https://www.pflagportlandmaine.org

Gay, Lesbian & Straight Education Network 
(GLSEN) Southern Maine
“Our mission is to ensure that every member of 
every school community is valued and respected 
regardless of sexual orientation, gender identity, 
or gender expression.”
https://www.glsen.org/chapters/southernme

Criminal Justice Reform

Maine Prisoner Advocacy Coalition (MPAC)
“The Maine Prisoner Advocacy Coalition is 
comprised of Maine prisoners, their friends and 
families, victims of crime, and others committed to 
ethical, positive, and humane changes in Maine’s 
prison system.”
http://www.maineprisoneradvocacy.org

Maine Citizens United for Rehabilitation of Errants 
(CURE)
“CURE is a national non-profit, multi-issue 
organization dedicated to the reduction of crime 
through the reform of the criminal justice system 
(especially prison reform). CURE strives to 
ensure just treatment  for prisoners, victims and 
families.”
http://www.mainecure.org

American Civil Liberties Union (ACLU) of Maine
“The ACLU of Maine is the state’s guardian of 
liberty. We are active in the courts, the legislature 
and the public sphere to defend the Constitution 
and the Bill of Rights for all Mainers. Our 
priority issues include criminal justice reform, 
reproductive freedom, racial justice, immigrants’ 
rights, LGBT rights, women’s rights, voting rights, 
freedom of expression, freedom of speech and 
religion, and privacy.”
https://www.aclumaine.org/

Outreach & Advocacy
By Kayla m. Kaufman
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The Innocence Project
“The Innocence Project exonerates the wrongly 
convicted through DNA testing and reforms the 
criminal justice system to prevent future injustice.”
https://www.innocenceproject.org/

FREEAMERICA
“FREEAMERICA is a multi-year culture 
campaign initiated by John Legend to change 
the national conversation about our country’s 
misguided policies and transform America’s 
criminal justice system.”
http://letsfreeamerica.com/

Feminism Today

National Organization for Women (NOW)
“The National Organization for Women is the 
largest organization of feminist grassroots 
activists in the United States. NOW’s purpose is 
to take action through intersectional grassroots 
activism to promote feminist ideals, lead societal 
change, eliminate discrimination, and achieve 
and protect the equal rights of all women 
and girls in all aspects of social, political, and 
economic life.”
https://now.org/

Feminist Majority Foundation (FMF)
“The Feminist Majority Foundation (FMF) is a 
cutting edge organization dedicated to women’s 
equality, reproductive health, and non-violence. 
In all spheres, FMF utilizes research and action 
to empower women economically, socially, and 
politically. Our organization believes that feminists 
- both women and men, girls and boys - are the 
majority, but this majority must be empowered.”
http://www.feminist.org/

HeForShe
“HeForShe is inviting people around the world 
to stand together to create a bold, visible force 
for gender equality. And it starts by taking action 
right now to create a gender equal world.”
http://www.heforshe.org/

Mental Health Resources

Lifeline
“We can all help prevent suicide. The Lifeline 
provides 24/7, free and confidential support 
for people in distress, prevention and crisis 
resources for you or your loved ones, and best 
practices for professionals.”
https://suicidepreventionlifeline.org/

Maine Medical Center Support & Resources
“Maine Medical Center hosts a variety of support 
groups each month. Most groups meet within the 
hospital’s Dana Health Education Center at 22 
Bramhall Street in Portland or at our Scarborough 
Campus at 100 U.S. Route 1 in Scarborough.”
https://mainehealth.org/maine-medical-center/
patients-visitors/support-services-resources

National Alliance on Mental Illness (NAMI) Maine
“NAMI Maine is the state’s largest grassroots, 
membership-based mental health organization. 
Our programs are offered statewide to enhance 
the lives of any one impacted by mental illness 
through support, education, and advocacy.”
http://www.namimaine.org/page/SupportGroups

the FeMiniSt MaJoritY Foundation.
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Recommended Resources
By the eDitors

BOOKS
The New Jim Crow - Michelle Alexander
Between the World and Me - Ta-Nehisi Coate
Sister Outsider - Audre Lorde
The Uses of Anger: Women Responding to Racism - Audre Lorde
Women, Race, and Class - Angela Davis
Are Prisons Obsolete? - Angela Davis
A Call to Conscience: The Landmark Speeches of Martin Luther King Jr. - Clayborne Carson, Kris 
Shepard, Andrew Young
Malcolm X on Afro-American History - Malcolm X
Slave Nation: How Slavery United the Colonies and Sparked the American Revolution - Alfred W. 
Blumrosen and Ruth G. Blumrosen
Uprising - Sally Armstrong
American Colonies - Alan Taylor
The Black Presence in the Era of the American Revolution - Sidney Kaplan and Emma Nogrady Kaplan
The Next Generation of Responsible Investing - Tessa Hebb

CHILDREN'S BOOKS
Let It Shine: Stories of Black Women Freedom Fighters - Andrea Davis Pinkney
Separate is Never Equal - Duncan Tonatiuth
When We Were Alone - David A. Robertson and Julie Flett
The Youngest Marcher - Cynthia Levinsan
Fred Korematsu Speaks Up - Laura Atkins and Stan Yogi

MOVIES
13th (2016)
3 1/2 Minutes, Ten Bullets (2015)
He Named Me Malala (2015)
(T)error (2015)
Out in the Night (2014)
Half the Sky (2012)
The Watermelon Woman (1997)

Michelle alexander, author oF the new JiM 
crow, giving a ted talk.
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Portland Stage Company
Education and Outreach

Join Portland Stage as we discuss, debate, and explore the plays on our stage and in the classroom! Portland Stage 
is dedicated to bringing exciting theater, inspiring conversation, interactive experiences, and thought-provoking 
literature to a wide audience of  youth and adult learners. Whether you take part in a discussion, subscribe to 
PlayNotes, take a class in our Theater for Kids space, or bring a group of  students to see a performance, there is 
something here for everyone. How would you like to participate?

Student Matinee Series

The Portland Stage Student Matinee Program annually provides more than 7,000 middle and high school students 
from Maine and New Hampshire with discounted tickets for student matinees. Following Student Matinee 
performances, students participate in discussions with members of  the cast and crew, actively and energetically 
exploring all elements of  the production and the issues raised in the play.

Play Me a Story

Experience the Fun & Magic of  Theater on Saturday Mornings at 10:30am with Play Me a Story! Ages 4-10 are 
welcome to enjoy a performance of  children’s stories, then participate in an acting workshop with professional 
theater artists. Build literacy, encourage creativity and spark dramatic dreams!  Walk-ins are welcome, but pre-
registration is encouraged!

After School Classes

After school classes at Portland Stage produce a safe environment for young people to find a higher sense of  play, 
stretch their imaginations, and gain valuable social skills such as listening, risk taking, ensemble building, public 
speaking, and leadership through storytelling. These classes are wildly fun, creative, spontaneous, and begin to build 
skills for the young actor or non-actor’s voice, body, and imagination. Visit our website for this year’s offerings!

Vacation and Summer Camps

Our theater camps are fun, challenging and enriching. We use stories of  all kinds to fuel these active, educational 
and lively, process-based week-long school vacation and summer programs for youth. Theater for Kids works with 
professional actors, directors, artisans and composers. Students are invited to think, speak, and act, and even sing 
imaginatively, critically, and creatively in an environment of  inclusivity and safe play.

Classroom Workshop Program

The Classroom Workshop Program partners Portland Stage with regional middle and high schools to enhance the 
experience of  students who participate in the Early Show Program by complementing their visits with pre- and 
post-show workshops in their own classrooms. Workshops are led by professional Teaching Artists who engage 
students in the creative process through writing, acting, directing and discussion.

The Intern Company

The Portland Stage Intern Program is committed to training future generations of  theater professionals. Applicants 
should be highly motivated individuals who have acquired basic training in the theater arts and are looking to explore 
their field further through meaningful hands-on experience. Portland Stage interns can expect to be challenged 
by a creative process that relies on both ingenuity and collaboration. Interns at Portland Stage work with leading 
designers, directors, administrators, and our professional production team throughout the season. They leave with 
a greater knowledge of  the theatrical process and the satisfaction of  being part of  a dedicated theater company 
where exceptional quality is the end goal.
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